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West Valley School District Mission Statement

The mission of the West Valley School District, a vital
partner in a proud and caring community, is to ensure
that all students achieve their highest level of knowledge,
skills and attitudes necessary to be responsible and
productive citizens, effective communicators, creative
problem solvers and life-long learners. Through mutual
support and the combined efforts of our families, schools
and community we will provide a safe, high quality
learning environment in which each student experiences
success every day.







West Valley High School

West Valley High School embodies the consolidation of many school districts with a
long and rich history in the western Y akimaValley. With roots traced back to Marks School
District #3 (1868), West Valley School District #208 (1954) represents fourteen independent
districts. In 1938 Marks District #3 joined with Lower Tampico district #74 to form Marks
District #123. Then in 1947, the Marks district consolidated with the Ahtanum and Wiley City
Districts to form the Ahtanum Valley District #127, which in 1950 joined with Tampico District
#9 (1872) to form Ahtanum Valley District #128. Just three years previous in 1947, Tietonview
District #106, Cottonwood District #109 and Willowlawn District #111 joined to form
Mountainview District #126. It was these two school districts that consolidated along with Wide
Hollow District #26 in 1954 to form the West Valley School District #208 as it presently exists.
It is these three districts that give West Valley High School the name for its annual —“The
Wimoah,” representing Wide Hollow, Mountainview, and Ahtanum.

In 1954, construction began on West Valley High School and was completed in 1956, the
year West Valley graduated its first senior class. In those early years West Valley was asmall,
entirely rura school. Only four buildings comprised the entire campus — the present gym, the
present metal shop, and buildings 1 and 2, which have since been remodeled into one building.
As growth from Y akima spread west, it caused rapid building additions and remodeling projects
on afairly regular basis.

By 1959 the “Roundhouse” was built to serve as the cafeteria and activities center of the
school and in the same year building 3 was added to the campus. Later, by 1964, Building 8
housed the Home Ec. and Library departments. Construction and additions continued until the
late 1970’ s with the addition of the present auto shop and the Language Arts annex of Building
8.

In 1986 a maor remodel
and addition project was
undertaken and saw the leveling
of the landmark Roundhouse
cafeteria. Completed in 1989, this
project brought West Valley High
School campus to its present
structure.

From its small beginnings
asarural, farm school; which
consolidated fourteen very
independent schools into one;
West Valley has grown into one
of YakimaValley’s premier high
schools. West Valley offersa

diverse and complete slate of coursesincluding College-in-the-High-School, Advanced
Placement courses, School-to-Career programs, Alternative programs, and others too numerous
to mention. The high school’ s co-curricular programs comprise 27 different sports, music,
drama, and club activities offering students a wide range of competitive and non-competitive



activitiesin which to be involved. Like the areafrom which it drawsits students, West Valley
High School has become a prominent player in the scene of YakimaValley.

In recognition of the changes in the community and the age of our current campus, in the
2007/2008 school year voters approved a bond allowing the district to construct a new high
school campus. The plans are nearly final and site prep has begun. The new high school will be
located just west of the current campus across what will be 96™ Avenue. The planning process
reflects many of the new realities high schools across the nation are facing: wiring and planning
for the wide range of electronic and digital tools teachers and students use regularly to complete
their respective tasks, rather than an open and sprawling campus - one two-story building that
allows for much easier “lock down” in case of an emergency, more parking stalls and separate
parking areas for students, teachers and bus/parent drop-off, and consideration for other uses for
the building - especially in the evening hours. This process, from the bond campaign to the
planning, has involved members of the community, local business leaders, parents, and staff. It
istruly areflection of the entire West Valey community, not just the school community.

Most of the current high school campus will eventually be demolished, making room for
athletic facilities and awalk/job path. The two gyms and remodeled portions of the origina
campus will remain, but with a more community-driven mission. The facility may house
elementary students while an elementary building is being updated; it may be used as a
conference or meeting venue. Time and our community needs will tell.

At atime when our facility is undergoing amajor upgrade it is appropriate to ask if what
goes on within the walls of that facility is also in need of major changes or just some minor

“remodeling.” While
the district plansto
construct a building
the entire community
can be proud of, we
know that ultimately
we will be judged by
what happensinside
that building - much
less visible but far
more important for
the future of our
students. Itis
certainly an exciting
timeto work in the
West Valley High
School. Thisyear we

have poured over
every detail of the latest blueprint drafts trying to anticipate current and future needs. Because of
the self-study we have also examined every detail of our teaching practice with as much focus,
care and excitement. While we trust that the exterior of the new high school will make us the
envy of the valley, if not the state, we want the activities, teaching and learning in our high
school to be the actual showcase. Our community’s rich history and high expectations deserve
nothing less than the best, inside and out.



West Valley High School Demoqgraphics

2005-2006
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Male: 53.2%
Female: 46.8%
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West Valley High

School Staff

Administration

Principal:

Dr. Jean Seibert
Principals Certification
PH.D.

Masters of Arts
Bachelor of Arts

32 Y ears Experience

Assistant Principals:

Mr. Bill Oppliger
Principals Certification
Masters of Arts
Bachelor of Science
15 Y ears Experience

Mr. Jake Hall
Principals Certification
Masters of Arts
Bachelor of Arts

AA

7Y ears Experience

Athletics Director:

Mr. Joseph Coscarart
Bachelor of Arts
16 Y ears Experience

Staff

Mr. Robert Altshuler
Physical Education
Masters of Arts
Bachelor of Arts

30 Y ears Experience

Mrs. Diana Anson

Family & Consumer Sciences
Masters of Science

Bachelor of Science

30 Y ears Experience

Mrs. Valerie Bar nett
English & History
Masters of Arts
Bachelor of Arts

9.5 Years Experience

Mr. John Beck

History & Physical Education
Bachelor of Arts

26 Y ears Experience

Mr. Richard Beck

World Languages- German
Masters of Arts

Bachelor of Arts

23 Y ears Experience

Mr. Geor ge Benedetti
Business

Masters of Arts
Bachelor of Arts

31 Years Experience

Mr. Ron Bergevin
History

Masters of Arts
Bachelor of Arts

28 Y ears Experience



Mr. Mike Berube
Mathematics

Masters of Artsfor Teaching
Bachelor of Arts

6 Y ears Experience

Mrs. Megan Boswell
Science & English
Bachelor of Arts

5.5 Years Experience

Mr. Kevin Brennan
History

Masters of Arts
Bachelor of Arts

9 Y ears Experience

Mr. Mark Burns
English

Masters of English
Bachelor of Arts

18 Y ears Experience

Mr. ChrisCaprile
Fine Arts

Bachelor of Arts

2 Y ears Experience

Mrs. Jan Chase
Counseling

Masters of Education
Bachelor of Science
15 Y ears Experience

Mrs. Joan Coomer
Secondary ESL
Bachelor of Arts

10 Y ears Experience

Mr. Jerry Cox
Night School
Masters of Science
Bachelor of Science
36 Y ears Experience

Mr. Ryan Del ozier
Mathematics
Masters of Arts
Bachelor of Arts
AA

6 Y ears Experience

Mr. Kirk Dowd
Auto Technology
2 Y ears Experience

Col. Jeff Duncan
JROTC

Masters of Science
Bachelor of Science
13 Y ears Experience

Mrs. Linda Eakin-Johnson
History & English

Masters of Arts

Bachelor of Arts

20 Y ears Experience

Mr. Adam Eldridge
Mathematics
Masters of Arts
Bachelor of Arts

10 Y ears Experience

Ms. Sarah Flickinger
Special Services
Administrative Credentials
Masters of Arts

Bachelor of Arts

10 Y ears Experience

Mrs. Lisa Frazier
Mathematics
Bachelor of Arts

2 Y ears Experience

Mrs. Kendra Freeburg
Special Education
Bachelor of Arts

4Y ears Experience



Dr. Ron Gerhardstein
Fine Arts

PH.D.

Masters of Music
Bachelor of Science

13 Y ears Experience

Mrs. Megan Goranson
Choir

Bachelor of Music

6 Y ears Experience

Mr. BrooksHale
English

Bachelor of Arts

5 Y ears Experience

Mrs. Dawn Hester
Counseling

Masters of Education
Bachelor of Arts

21 Y ears Experience

Mrs. Kathy Hodges

World Languages- Spanish

Bachelor of Arts
5 Y ears Experience

Ms. Beth Holmes
Soecial Education
Bachelor of Arts

18 Y ears Experience

Mr. Jon Hutton

| nterventionist
Bachelor of Arts

20 Y ears Experience

Mr. Lucas Jaeger
Spoecial Education
Bachelor of Arts

1 Year Experience

Mrs. Kristin Johnson

Social Sudies & Alternative Education

Masters of Arts
Bachelor of Arts
11 Y ears Experience

Mr. Mal Kamimoto

School to Work Coordinator
Bachelor of Arts

39 Y ears Experience

Mrs. Susan Kaphammer
Librarian

Masters of Arts

Bachelor of Arts

24 Y ears Experience

Mr. Kevin Koler
Science

Masters of Science
Bachelor of Science
15 Y ears Experience

Mr. Craig Lacy

History/ Activities Coordinator
Bachelor of Arts

13.7 Y ears Experience

Mrs. Rosemary L eiva-Murphy
World Languages- Spanish
Masters of Arts

Bachelor of Arts

33.5 Years Experience

Mrs. Jewel L eonardo
English

Masters of Arts
Bachelor of Arts

26 Y ears Experience

Mrs. Eva Lust- Wright
World Languages- Spanish

Secondary Administration Certificate

Masters of Arts
Bachelor of Arts
12 Y ears Experience



Ms. Jeannie Martin
Soorts Medicine/ CTE
Bachelor of Science

9 Y ears Experience

Mr. Jacob Munden
Agricultural Science
Bachelor of Science
2 Y ears Experience

Mr. Dan Noll
Science

Bachelor of Arts

19 Y ears Experience

Mr. Jamie Nordstrom
Mathematics

Masters of Science
Bachelor of Arts

13 Y ears Experience

Mr. Greg Oldham
English

Bachelor of Arts

16 Y ears Experience

Ms. Katie Orgill
Physical Education
Masters of Arts
Bachelor of Science
4Y ears Experience

Ms. Amy Osborn
History

Masters of Arts
Bachelor of Arts

15 Y ears Experience

Mr. Brian Pendelton
English

Bachelor of Arts

3 Y ears Experience

Mr. Andrew Ponchene
Technology

Bachelor of Science

17 Y ears Experience

Mr. Tom Robinson
Business

Masters of Arts
Bachelor of Arts

14 Y ears Experience

Mrs. Jamie Runge
English

Masters of Arts
Bachelor of Science
8 Y ears Experience

Mr. Bernie Snow
Counseling

Bachelor of Science
2.5 Years Experience

Mrs. Keely Teske
Science

Masters of Science
Bachelor of Science
11 Y ears Experience

Mr. Kevin Van De Brake

History

Masters in Education
Bachelor of Arts

13 Y ears Experience

Mr. DallasVan Horn
Science

Masters of Science
Bachelor of Science
19 Y ears Experience

Ms. Jennifer Voorhees

World Languages- Spanish

Masters of Arts
Bachelor of Arts
7 Y ears Experience



Mr. Kent Wilkinson
Science

Masters of Science
Bachelor of Science
20 Y ears Experience

Mrs. Jamie Zé€ller
Mathematics

Masters of Arts
Bachelor of Arts

5.25 Y ears Experience

Support Staff

Custodians:

Mr. Doug Jaquysh
Mr. Dave Larsen
Ms. Terry Manning
Mr. Zig Melusky
Mr. Todd Monroe
Mr. Mark Terry

Secretarial Staff:

Mrs. Sandie Hennessy
Mrs. Lori Jones

Mrs. Michon Wicht
Mrs. Linda Winkler

Par aprofessionals:

Mrs. Debra Altshuler
Mrs. Janice Couette
Mrs. Lisa Ford

Mrs. Kathy Jarvis
Ms. Jamie Lennartz
Mrs. Jean L agerquist
Mrs. Mari Mills

Ms. Tammy Moore
Mrs. Jill Noll

Mrs. Lisa Olden
Mrs. Sondra Ripley
Ms. Melody Troy




Period 1: 7:50 - 9:08 (78 min.)
Period 2 (Ram Prep): 9:13 - 9:46 (33 min.)
Period 3: 9:51 - 11:09 (78 min.)

Period 4: 11:14 - 12:32 (78 min.)
2nd Lunch: 12:32 - 1:02 (30 min.)

1st Lunch: 11:09 - 11:39 (30 min.)
Period 4: 11:44 - 1:02 (78 min.)

Period 5: 1:07 - 2:25 (78 min.)
















Courses and Programs

Courses

English

Our department is proud to offer awide variety of courses. After the 10" grade year when
al students are required to take English 201 and 202, students select from a diverse menu of
courses. Sophomores, juniors, and seniors are required to take two trimesters of English each
school year, so they are taking alanguage arts course two out of the three trimesters.
Upperclassmen can choose from several literature-based courses: Myth and the Modern Hero;
The Adolescent in Literature; Contemporary American Literature; American Poetry and Drama;

Early Twentieth Century Literature, and Film in Literature. They can
— also select courses in Creative Writing and Speech. Giving students
//—~ //—\ achoice of coursesisareal positive because choice empowers
—— ;\\ students. We want to maintain our elective format. We also offer
e — courses to highly motivated students of language arts. Our
/—~/ = ~ Honors 201 and 202 classes require more reading and writing of
our sophomores. Advanced Placement English Literature is offered
to juniors. The reading and writing requirementsin this two trimester course are formidable. As
seniors, our budding scholars can enroll in College in the High School English 131 Non-fiction
and CHS 111 Fiction. Both of these courses are offered for 5 credits through the University of
Washington. Students who do not pass the reading or writing sections of the WASL are enrolled
in aremediation course their junior year, or during the summer session, to prepare them for the
test. We offer courses that engage and provide rigor for al levels of students.

Science

Students graduating from West Valey high in 2007 are required to
complete four trimesters of science during grades 9 through 12. Five
trimesters will be required beginning with the class of 2008. All West
valley graduates compl ete two trimesters of the same |ab-based science
course.

Our Science curriculum supports both the student looking for a
career in the Sciences and the student who just wants a solid scientific
background for life. Two trimesters of Active Physics are offered to
sophomores who did not meet standard on the previous Science WASL.
Students who are already demonstrating Science competencies can choose
between Chemistry or the Basics of Biology course.

Chemistry isthe prerequisite to the science electives available during the Junior and
Senior years. Students who have successfully completed Chemistry choose from a challenging




list of courses (each being two trimesters unless otherwise noted): Anatomy and Physiology, AP
Biology, AP Chemistry, College Prep Chemistry, College Prep Physics, Equine Science and
Management (1 tri), Sports Therapy- Introductory and Advanced.

The Agriculture Department al so offers science credit, Horticulture. Four year colleges
require aminimum of 1 credit (2 trimesters) of a sequential Algebra-based science. Students can
easily meet that requirement with our Science offerings.

History

The social studies department prepares the student for that part of life that involves human
understanding. This is accomplished with courses involving relationships within the world
around us, past accomplishments and failures, man®relationship with himself and others, the
functions of our society on abusiness level, and a study of our methods of controlling our
activitiesin an orderly manner. The department attempts through history and social studies
courses to develop awell-rounded person, sensitive to the human problems around us.

Sophomore students take World History, or substitute Honors World History. Juniors take U.S.

History 101 and 102, or substitute College in the High School U.S.

History 202 for 102. Seniors take Contemporary World

Problems (C.W.P.) and U.S. Government 101, or substitute A.P.

U.S. Government 201. Seniors who have completed U.S.
History 102 may take C.H.S. U.S. History 202 as an elective.
In addition to the traditional history courses, all students may
take Psychology as an elective.

Math

By maintaining a pattern of weekly lunchtime meetings to discuss progress in classes,
difficulties with instructional materials, and just to unload from the week, the Math department
has come together with afocus of providing our students with the means to be successful on
multiple levels. Specifically, our instructional materials and bi-weekly WASL prompts address
the needs of our sophomores for passing the WASL. Our bi-weekly SAT/ACT prompts and
altered sequencing in course 3 address the needs of our junior students as they begin to prepare
for transition to post-secondary mathematics and entrance exams, and our
multiple offerings for the senior year offer college-credit through CWU 1 0 84 36
to get ajump start on the post-secondary experience. = 1

Apart from the these courses, we offer coursesin WASL ®
remediation for junior students preparing for retakes, as well as making
use of the modules provided by the state in summer school. Each member of the department
hosts aweekly extended help-session for any students seeking additional help. Eighty-three
percent of the teachersin our department have their Master’s degree and all participate in classes
and/or committees outside of WVHS for the purpose of improving mathematics instruction and
instructional materials. With purchases of document cameras for the entire department, our use
of technology now includes: a computer lab with Geometer’ s Sketchpad, Fathom, and Microsoft



Excel, classroom sets of TI-83+ graphing calculators, and projectors and document camerasin
every classroom.

World Language

The World Language Department at West Valley offers 5 years of language study in
German and Spanish. Students who begin their language study in the 8th grade at the JHS may
elect to continue until the 12" grade. Our advanced classes at the 4™ and 5" year levels may also
be taken for college credit in our College in the High School program. Our program is based on
the National Standards for Foreign Language Learning and the
curriculum is designed to teach students strategies to be effective
communicators whether listening, speaking, reading or writing. For the
most part Spanish and German are used exclusively in instruction and
students are encouraged to use the target language in class as the main
means of communication. Each department member has excellent
language skills and extensive travel experience.

Physical Education

The Physical Education offerings cover awide variety of different classes to ensure that
we can give al students the opportunity to find some kind of physical interest that they can
continue for life. For example, on of the classes we offer, Lifetime Sports, actually involves
travel off campusto the local athletic club where we try racquetball, handball and cardio. We
then travel to the bowling alley where we bowl for four weeks, and then golf for four weeks.
Thisisone of the students’ favorites. We also offer aWalking for Fitness class that is aimed at
students who have little physical activity and aren’t very competitive. All students have
pedometers and as we walk different routes they track their calories, heart rate, and miles.

We offer General PE which includes avariety of sport and game activities. Total Body
Fitness is another favorite amongst the girls. In this class we offer avariety of different
exercise options for the students including: weight lifting, yoga, Pilates,
kickboxing and tai chi. We aso address a variety of health topics that
directly relate to women (nutrition, wellness, self-esteem, goal setting,
fitness plan, etc.). Lastly, we offer weight lifting for students who want
to concentrate on building muscle and getting in shape.




Career and Technical Education

Agriculture Department The Agriculture Science courses offered at West Valley High School
focus on areas of study that give students afirst class education and vocational skills that will
carry them through life. Our horticulture course offerings study the ever changing horticulture
industry of the YakimaValley and use a state of the art greenhouse facility for laboratory
projects and application of the lessons learned in the classroom. In our metal working courses,
we use robotic steel cutting equipment, high tech welding machinery, and the latest computer
design programs to make useful projects utilizing the basic skills of agricultural mechanics and
metal fabrication. Finaly, inall of our courses, the FFA youth leadership organization is utilized
to train our students with the leadership skills needed to be successful in their future endeavors.

Business and Marketing Department Students can earn college credit in Accounting,

Marketing, and Micro-Computer Applications classes. In marketing classes students have
leadership opportunities through DECA club. They complete DECA written and performance
events and compete with other students at regional, state and national conferences. In anew
class called the Student Store, students can learn job readiness skills such as business
management, cashiering, inventory control, purchasing procedures and much more. In Marketing
101, students learned valuable skillsin the first Annual "Apprentice” competition. Student teams
worked together to develop atoy they presented to 1st graders at Cottonwood Elementary,
composed a business plan to present to community business leaders, and partnered with
Washington Fit Kids to help promote intercultural understanding through sport amongst youth
worldwide. Thislast event required students to work with district elementary schools and
community members to collect T-shirts and other gifts for Daniel Primary school in Zwide
Township, Port Elizabeth, South Africa. The student with the best promotional plan and
collection of T-shirtswill be chosen asthefirst “Apprentice”. The overall winning student won
a $250 savings account donated by Y akimaValley Credit Union. In each of these events students
presented to a panel of community business professionals.

Family & Consumer Science Cooking Foods and Nutrition is a class designed for the student
who wants to learn how to cook typical foods that will prepare them for living on their own and
not relying on convenience foods and fast foods to sustain them.

Food and Fitnessis a course designed to help those who want to learn how to
cook and prepare healthier meals. It isteam taught with PE and two days a
week, they are in the cooking lab and two days a week, they are in the gym
learning various ways to exercise.

Culinary Essentialsis a course where students who have taken Personal Choices
and Cooking Foods and Nutrition, they are eligible to take a preparatory course for acareer in
the food industry like being a chef or working in the restaurant business. These students learn
advanced food preparation methods and have the opportunity for learning from various chefs that
areinvited to teach their skills.



Single Survival is a course which helps students with life after high school and their financia
and independent living skills. They learn job readiness skills, landlord-tenant information,
moving out skills, room mate rel ationships, and money management including checking
accounts, savings, investing, and credit awareness.

Child Psychology is a course designed to help students understand human devel opment through
out the life span. They are learning about child development from the book and going out to the
elementary schools and seeing how learning works in young children one day a week.

Programs

Honors Courses

Advancement Placement (AP) Highly rigorous courses offered at the high school. Students
have the option each spring to take nationwide AP Exam(s) for afee, and their test scores(s)
determine whether the course(s) count for college credit and/or AP standing.

Collegein the High School (CHS) Highly rigorous courses offered at the high school through
University of Washington and Central Washington University. Students can earn high school
and college credit depending on their course grade. Students may pay college tuition for college
credit.

YV-TECH

The YakimaValley Skills Center is an area Technical school devoted to teaching students
specific job entry skills, knowledge comprehension and application of technological concepts.
Graduates either enter the job market or continue their education. Students must be juniors or
seniors to enroll. Each courseis designed around a basic one year (two periods aday) curriculum
with an option for a second year of advanced work in most programs.

Running Start

The Running Start Program is a partnership between Y akima Valley Community College and
Washington public high schools. The program allows high school junior and seniorsto attend
YV CC classes and earn college credits that also apply to high school graduation requirements.
Students may enroll simultaneously in high school and college classes, or solely in college
classes.

Tech Prep

Tech Prep is apathway to higher education and career success for students in high school. Tech
Prep offers classes in high school that are jointly designed by high school and college instructors
to link high school and college education. Tech Prep students can earn college credit for work
they complete while attending high school. Completing Tech Prep credits while in high school



generdly is applied to earning atwo-year associates degree at a community or technical college.
Tech Prep classes enable high school students to reduce the length and cost of a college
education.

Ram Alternative Program (RAP)

West Valley’s RAP offers high school coursework in anontraditional class setting. Students
work independently on two or three classes at atime. Each course isworth .5 credit and a student
earns that credit by completing EVERY assignment with at least a 70% score. Students must
apply to RAP (applications from WV counselors) and agree to our policies including: 15 hours
of study at home and 10 hours of study in class each week, no more than 5 absencesin a
trimester, etc. (See application for more details.)

Most of the core academic courses are composed of two parts. First, a web-based curriculum
teaches and tests students on the basic knowledge and facts of a subject. Second, students
complete anumber of projects challenging them to explain, analyze, apply and make connections
between those facts.

Note: High School level courses must be passed to count as credit toward a West Valley High
School diploma. The Washington Assessment of Student Learning (WASL), ASVAB and
Senior Project are required.

Apple Bowl/Knowledge Bowil

Although Knowledge Bowl competition at the state level has existed for twenty-five years, it is
relatively new to thisarea. Knowledge Bowl isin just its fourth year of existence for the schools
in ESD 105. Locally, West Valey has been a dominant team in both numbers of participants

o andin strength of teams. We routinely field the maximum number of three

AT & teamsinlocal competitions. This year the Rams earned our fourth
__ 7\ consecutive Regional championship and trip to the State Meet in the 3A

division. We're not a state power yet, but are steadily moving towards
our goal of earning atop four trophy at State.

O > The Rams have a so distinguished themselves in another academic quiz

LedgeE~ competition called the Apple Bowl. It isrun by and televised on local public
television affiliate KYVE. Funding comes from the Washington State Apple Commission. High
school three-person teams from the Y akima and Kittitas valleys and from the Wenatchee area
compete in single-elimination paired matches to win the Apple Bow! and share a $2000 saving
bond sponsored by the Washington State Apple Commission. Inthelast five years, West Valley
High School has competed strongly, winning the championship in 2003 and second place in
2004.



ASB/Activities

West Valley High School’s ASB and Leadership Plus group work collaboratively to improve the
aesthetics of the school, raise awareness of individual and team accomplishments, provide
activities with social and cultural significance, and reward involvement. At this time 80% of our
students are members of the ASB. The ASB organizes severa assemblies and spirit weeks
throughout the year for the student body. They are also involved the planning and organization
of Ram Preview our freshman orientation that takes place in the summer.

Sports

—_— West Valley students have the opportunity to participate in awide

variety of sports, including football, cross-country, volleyball,
' A A soccer, swimming, basketball, bowling, wrestling, track, tennis,
Est.1905

baseball, softball, and golf. The WIAA Minimum Standards for

student athletesis that they pass 3 of 5 courses, while the WV SD

Standard is that student athletes maintain a C- or greater in all

|WA$”’"GT°” INTERSCHOLASTI  coyrses, Student progressis checked weekly. This policy was
ingtituted at the start of 2003-04 school year and is the highest

standard inthe MVL & MVMLAAL. West Valey High School won the WIAA Scholastic Cup

Challenge during 2003-2004 and 2004-2005 school

years, and placed second during the 2005-2006 school

year.
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CHSY Advanced Placement

WVHS Advanced Placement results— Spring 2006

Class # students | #passing/total % passing

tested (3,4, or5)
CHS US History 0 0/0 0.0%
AP Chemistry 9 7/9 77.8%
AP English Lit Comp 17 12/17 70.0%
AP Govt. 29 18/29 62.1%
AP Calculus* 3 3/3 100%
AP Spanish* 0 0/0 %

* Some students enrolled in CHS classes take the AP exam.

WVHS Advanced Placement results — Spring 2005

Class # students | #passing/total % passing
tested (3,4, 0r5)
AP US History 8 4/8 50%
AP Biology 20 13/20 65%
AP English Lit Comp 34 18/34 53%
AP Govt. 19 6/19 32%
AP Calculus 3 13 34%
AP Spanish 1 1/1 100%

WVHS Advanced Placement results— Spring 2004

Class # students | #passing/total % passing
tested (3,4, 0r5)
AP US History 13 7/13 54%
AP Chemistry 16 8/16 50%
AP English Lit Comp 6 5/6 83%
AP Biology 7 1/1 100%
AP European History 1 0/1 0%
AP Govt. 21 13/21 62%
AP Calculus 8 4/8 50%
AP World History 2 12 50%







The self-study committee meeting on the mathematics, consisting of Jamie Nordstrom,
Jamie Zeller, Mike Berube, Lisa Frazier, Ryan Delozier, Andrew Ponchene and Tom Robinson
met on multiple occasions throughout the 2006-2007 school year. Early meetings were
dedicated to areview of WASL scores, which revealed similar patterns to similar reviews
conducted in previous years. The decision was made to continue steps already in place to
address specific areas of concern.
The second phase was to further align with the GLE’s. We had previously scoured our
coverage of the instructional materialsto identify missing GLE’s - adding to that work, we
decided to address these deficiencies through our WASL/SAT/ACT prompts. Those promptsin
use will be evaluated with thisin mind, and new prompts chosen where necessary.
Since in-depth GLE analysis had already taken place, we turned our attention to general
strengths and limitations of mathematics at West Valley. Weidentified the following strengths:
Use of technology - specifically lcd projectors, document cameras, graphing
calculators, teacher web pages, Geometer’ s Sketchpad, and MS Excel
Use of multiple representations - emphasis on verbal, visual and symbolic
representations of each mathematical concept
Communi cating understanding - incorporating reading and writing using
mathematical language and symbology
Strong/cooperative department - as evidenced by weekly department meetings
and hours given beyond the school day in assisting students
CHS offerings - through Cornerstone at CWU, now offering 4 different classes
WASL scores moving up - steady, upward progression toward goals

We also identified the following as limitations:
Inconsistencies in vocabulary - to be addressed by use of WASL vocabulary lists
Limited algebraic manipulation - to be addressed as a part of SAT/ACT prompts
in course 3, and to be amajor emphasis in pre-calculus
Overdependence on calculators - to be addressed by devel oping assessments that
are split into calculator and non-cal culator portions
Limited available cross-crediting - to be addressed by exploring existing elective
courses with an eye toward identifying natural implementation of math GLE’s
Limited coordination with other disciplines - to be addressed through discussion
and meetings with other departments that link to math in general, or specifically
to our instructional materials
Possible inconsistency in expectations - to be addressed through the devel opment
of common assessments.

Work in some of these areas has aready begun, and as a department, we look forward to

additional opportunity to fully address each limitation.



Math - Team Goal

Fewer students placed into remedial math coursesin college

More variety in post-WASL math offerings
Increase WASL passing rate by 3.14159265% per year

7" Grade Math

Year

1998-1999
1999-2000
2000-2001
2001-2002
2002-2003
2003-2004
2004-2005
2005-2006

10" Grade Math

Year

1998-1999
1999-2000
2000-2001
2001-2002
2002-2003
2003-2004
2004-2005
2005-2006

School
21.2%
29.6%
29.3%
36.8%
48.2%
55.4%
58.1%
53.5%

School
29.9%
28.9%
36.7%
32.8%
34.0%
48.3%
50.7%
55.2%

State

24.2%
28.2%
27.4%
30.4%
36.8%
46.3%
50.8%
48.5%

State

33.0%
35.0%
38.9%
37.3%
39.4%
43.9%
47.5%
51.0%



2006-2007 Self Study

Math Action Plan

Recommendation (Strategic Action and Timeline Who is Evidence of Evidence of impact on student learning
supporting data) responsible Implementation (what
teachers will be doing
differently)
I. Post WASL vocabulary lists prominently | September 2007 Ryan w/ support Verify that every math | Improved WASL scores
in classto be referred to as vocabulary is from Jake room hasthelist
encountered in the instructional materials. posted
Il. Insert additional instruction and practice | September 2007 Adam and Mike Verify addition to Fewer students being placed into
of intense algebraic manipulation into the syllabus remedia courses at the college level.
syllabus and instructional material of the pre-
calculus class, primarily through use of
appendices and preparation for math
placement tests. Addresses struggles of
students on math placement tests.
[11. Review content of current vocational September 2007 Tom, Andrew, GLE’sdefined and Increase understanding of “Making

classes to explore cross-crediting for math as and Lisa agreed to for Connections’, increased success and
a3 year option. 3" year math requirement appropriate vocational | more positive attitudes in and towards
on the horizon - need more options. classes mathematics
IV. Explore the possibility of linked classes | On hold indefinitely None

due to scheduling

difficulties
V. Create common assessments for math Fall 2007 Jamie, Mike, Findsinuseinall Better ability to predict success on the
200 and 300 that directly reflect targeted Ryan, Lisa, Jamie | classes WASL - increased consistency of
GLE’s or college-readiness standards as expectations between classes
appropriate. Common assessments create
common goals and common standards
between classes
V1. Explore the possibilities of split Fall 2007 Jamie, Mike, Such assessmentsare | Less dependence on calculators for basic
calculator/ no calculator assessments to Ryan, Lisa, Jamie, | being used operations - increased number sense.
maintain basic skills. Many placement tests Adam
do not alow calculator use - students need to
be prepared for that.
VII. Explorewaysto increase math On-going Jamie N, Lisa, Additional offerings More students taking more years of
offerings for post-WASL. Again addresses Jake are available mathematics.

possible 3 year math requirement and
diverse needs of students for the workplace







M ath

Strengths

Areas of Strength

Use of technology

* Evidence: Web pages,
powerpoint, eventually
document cameras

Multiple representations
*Evidence: Instructional
materials, Powerpoint,
graphing calculators, 302
project rubrics

Communicating Understanding
* Evidence: Document cameras,
302 project, presentation
activitiesimbedded in
instructional materials

Explanations
Calculators, Excel, Geometer's

Sketchpad Administrators have
observed...

Instructional materials focus on
graphical, symbolic and written
representations (and some
others)

Instructional materials provide
multiple opportunities to write
and present

Limitations

Areas of Limitation

Occasional lack of coordination
between book vocabulary and
WASL vocabulary

Tedious algebraic manipulation

Limited cross-crediting for
post-WASL math

Limited collaboration with
other departments (and limited
ability to collaborate)

Explanations
Topics are mostly covered, but

not the specific vocabulary
until pre-calc

Not afocus of the instructiona
materials

Certification requirements and
rigor of electives - requires
effort beyond our department

Students are rarely in the right
classes at the right times, and
teacher prep timesdon't align

No common summative
assessments for classes -
including classes taught both at
JH and HS.

Over-dependence on calculator
for smple computation

None needed

Tend to go to the calculator for
adding/subtracting integers and
other silly things




Strengths

Areas of Srength
Strength of department
*Evidence: Dept meeting
notes?, list of committees,
groups

volunteer help sessions

College-in-the-high-school
offerings

*Evidence: list of classes and #
of students getting credit

WASL trends
*Evidence: graphs and numbers

Explanations
Weekly meetings, involvement

in multiple groups focused on
improving math instruction and
student success on loca (TMP)
and national (COMPASS)
levels.

Current offeringsin Calculus,
Pre-Calculus, Mathematical
Modeling, Mathematical
Decision Making

So far, everything has been
moving upward.

Areas of Limitation

Limitations

Explanations




M ath

Limitations

Areas of Limitations
Occasional lack of coordination
between book vocabulary and
WASL vocabulary

Tedious algebrai c manipulation

Limited cross-crediting for
post-WASL math

Limited collaboration with
other departments (and limited
ability to collaborate)

Explanations
Topics are mostly covered, but

not the specific vocabulary
until pre-calc

Not afocus of the instructional
materials

Certification requirements and
rigor of electives - requires
effort beyond our department

Students are rarely in the right
classes at the right times, and
teacher prep timesdon't align

Recommendations

Recommendations

Post WASL vocabulary lists

Makeit afocusin pre-calculus
imbedded in math placement
test preparation

Look at current content in
potential cross-credited classes
for possible increased rigor

Explore possibility of linked
classes (math-science, most
likely)

Explanations

Availabletimein pre-calc, and
it isthe most likely candidates
to actually need it

Need to haverigor at alevel to
justify 3 year math credit

Seems a natural thing to try, but
it would take lots of
time/money to make it happen

No common summative
assessments for classes -
including classes taught both at
JH and HS.

Over-dependence on calculator
for smple computation

Different clientelein different
buildings

Tend to go to the calculator for
adding/subtracting integers and
other silly things

Make common summative
assessments

Possibly incorporate some no-
calculator assessments

Common assessments serve to
guide common instruction and
common coverage

Just like many of the big
assessments do.







Our school’ s Reading Instructional Practice was reviewed by a committee of teachers. In
the beginning personnel changed groups a few times until the Reading group solidified into:
Dr. Jean Selbert
Kristin Fife Johnson
Julie Leonardo
Brooks Hale
Brian Pendleton
Jennifer Voorhees
Joan Coomer
Beth Holmes
Kevin Brennan

OCOoONO~WNE

This group reviewed the Reading section of the last Self-Study and used the current state
standards and the Reading Grade Level Expectations as guidesin their work. After awhole
group work session spent evaluating how we address afew GLES, the group decided to split into
subgroups of Informational Text and Literary Text. Those subgroups spent the next two work
sessions evaluating the relevant GLEs. In this process they documented strengths and
weaknesses. For strengths they gathered evidence from various classroom teachers' classrooms.
The weaknesses were further considered as the groups came up with explanations and
recommendations. These discussions were documented el ectronically using the forms you seein
thisreport. After another joint work session of editing and clarifying discussion the final draft
was prepared, including the artifacts of evidence being labeled and organized to support the
strengths listed in the report.

Overall we found the process to be quite positive. It is so valuable to the timeto reflect
on our practice, both asindividuals and as a school. We want to make sure that our positive
steps continue to be part of our school practice. With the focus shifting to math and science, as
well as professional development swinging in other directions we worry some about how a
strong reading program can be sustained and passed on to new staff.






















































Science - Process Overview

Our committee met throughout the 2006-2007 school year to review the expectations for
the West Valley High School self study process. We scrutinized our science course offerings at
West Valley High School through the lens of Washington State' s grade 10 Grade Level
Expectations for Science. While we believe that our science offerings provide a strong science
background, we did identify areas that could use changes in order to improve student learning
and success on the WASL.

During the course of our meetings analyzed student WASL scoresin science, aswell as
the sequence and content of course offerings. As aresult we identified eleven (11) issues or areas
of improvement (see below). After discussion we agreed upon suggested courses of action to
address each issue, as well as how we will evaluate the success of each course of action (see
below).

Still to be addressed is how we intend to remediate student who have failed the 10" grade
science WASL once it becomes a pre-requisite to graduation. Also, in light of recent and drastic
changesin the WASL requirements at the state level, and the No Child Left Behind act at the
national level, we are uncertain as to how these changes will impact our science offeringsin the
near future. No doubt, if and when these changes take place, we will need to begin a series of
meetings and professional development at the building and district level to alter the scope,
sequence, and curricula of our science offerings.

| ssues/Ar eas of | mprovement:

I ssue:
Not al sophomores take Col. Prep Chemistry and lack background on chemical and physical
properties of elements and how the periodic tableisarranged (GLE 1.1.1, 1.2.3)

Suggested Action:
Add chemistry unit to Active Physics

Evidence of Impact:
Improvement in WASL scores

I ssue:
Entering sophomores have aweak background in biology. (GLE 1.1.6, 1.2.6, 1.2.7, 1.2.8, 1.3.9,
3.2.4)

Suggested Action:
Expand biology at JH by adding an additional trimester.
Revise Animal and Plant Biology currently offered at HS into a Basic Biology class.

Evidence of Impact:
Improvement in WASL scores.




| ssue:
Not al studentstake Active Physics and do not get as strong a background in inquiry. (GLE
2.1.1)

Suggested Action:
Implement more inquiry lessons into Col. Prep. Chemistry and Basic Biology.

Evidence of Impact:
Improvement in WASL scores.

I ssue:

Planning and conducting safe investigations. (GLE 2.1.2)Some science teachers are forced to
move from room to room each period. This causes inefficient use of materials and time. It al'so
leads to hazards due to materials being left set up classrooms when a different class movesin at
the start of anew period.

Suggested Action:

Provide each science teacher with his’her own room. Attempt to dedicate certain rooms to
specific courses/teachers. Thiswill hopefully be addressed when the new high school opensin
severa years.

Evidence of Impact:
Safer and more efficient |ab situations.

I ssue:
Students frequently copy each others work in lab situations rather that generating and analyzing
their own (GLE 2.2.1)

Suggested Action:

Generate smaller lab groups.

Provide more lab tablesin new HS science rooms.

Provide enough equipment so each smaller group has adequate supplies.

Evidence of Impact:
Increased honesty and evaluation of |ab generated data should lead to improved WASL scores
and data interpretation.

| ssue:
Students often lack ability to determine if sufficient data has been recorded, or why results may
be inconsistent or inconclusive. (GLE 2.2.3, 2.2.4)

Suggested Action:
Provide more opportunities to address these issues in all science courses.



Evidence of Impact:
Improvement in WASL scores.

| ssue:
Use of technology in recording scientific data. (GLE 2.2.5)

Suggested Action:
Provide more opportunitiesin all science classes to use technology to record scientifically
generated data.

Evidence of Impact:
Student will become proficient in the use of technology to record and generate data.

I ssue:
Students have problems eval uating consequences, constraints, and applications scientific
solutions to real-world problems. (GLE 3.1.3)

Suggested Action:
Implement opportunities to eval uate consequences, constraints, and applications of solutionsin
all science courses using examples from popular media.

Evidence of Impact:
Improved WASL scores

I ssue:

Our current courses and resources provide students little opportunity to analyze how scientific
knowledge and technological advances discovered and developed by individuals and
communitiesin all cultures of the world contribute to changes in societies. We also spent little
time comparing the impacts of diverse cultures and individuals on science and technology. (GLE
3.2.1)

Suggested Action:
Make better use of available readings offered in our textbooks. Make use of articles available
from news and mass media.

Evidence of Impact:
Improvement in WASL scores.




| ssue:

Our current courses and resources provide students little opportunity to analyze how the
scientific enterprise and technological advances influence and are influenced by human activity.
(GLE 3.2.2)

Suggested Action:
Make better use of available readings offered in our textbooks. Make use of articles available
from news and mass media.

Evidence of Impact:
Improvement in WASL scores.

I ssue:

Our current courses and resources provide students little opportunity to analyze the scientific,
mathematical, and technological knowledge, training, and experience needed for
occupational/career areas of interest. (GLE 3.2.3)

Suggested Action:
Make better use of available readings offered in our textbooks. Make use of articles available
from news and mass media.

Evidence of Impact:
Improvement in WASL scores.




EALR 1— SYSTEMS:. The student knows and applies scientific concepts and principlesto understand the
properties, structures, and changesin physical, earth/space, and living systems.

Physical Systems

Properties of Substances

1.1.1 Understand the atomic natur e of matter, how it relatesto physical and chemical propertiesand serves asthe basisfor the

structure and use of the periodic table. [W|

- ldentify an unknown substance using the substance’ s physical and chemical properties.

- Explain and predict the behavior of a substance based upon the substance’ s atomic structure, physical properties, and chemical
properties.

- Describe the properties of e ectrons, protons, and neutrons (i.e., € ectrons have negative charge and very little mass, protons have
positive charge and much mass, neutrons have neutral charge and the same mass as protons).

- Explain how changing the number of electrons, neutrons, and protons of an atom affects that atom, including atomic name, number,
and placement on the periodic table.

- Explain the similar properties of elementsin avertica column (groups or families) of the periodic table.
Predict the properties of an element based on the element’ s location (groups or families) on the periodic table.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain
Chemistry Atomic Structure Not al sophomores | Majority of Add chemistry unit

Periodic Table take chemistry sophomores take to Active Physics

Molecular Structure Active Physics

which does not deal

Somein AP Reviewed in AP Bio with thisGLE
Biology
Horticulture Atomic structuresin

fertilizers




Wave Behavior

1.1.3 Analyze sound waves, water waves, and light waves using wave properties, including frequency and energy. Under stand

wave interference. W|

- Describe the relationship between the wave properties of amplitude and frequency and the energy of awave (e.g., loud vs. soft
sound, high vs. low pitch sound, bright vs. dim light, blue light vs. red light).

- Explain the relationship between awave' s speed and the properties of the substance through which the wave travels (e.g., al sound
regardless of loudness and pitch travels at the same speed in the same air; a wave changes speed only when traveling from one
substance to another).

- Predict and explain what happens to the pitch of sound and color of light as the wave frequency increases or decreases.

- Compare the properties of light waves, sound waves, and water waves.

Describe the effects of wave interference (constructive and destructive).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

Active Physics Waves unit
Light unit
Physics Waves, Light, &

Sound




Forms of Energy

1.1.4 Analyzetheforms of energy in a system, subsystems, or partsof a system. @

- Explain the forms of energy present in asystem (i.e., thermal energy, sound energy, light energy, electrical energy, kinetic energy,
potentia energy, chemical energy, and nuclear energy).

- Compare the potential and/or kinetic energy of parts of systems at various locations or times (i.e., kinetic energy is an object’s
energy of motion; potential energy is an object’s energy of position).

- Measure and describe the thermal energy of a system, subsystem, and/or parts of a system in terms of molecular motion
(temperature) and energy from a phase change (e.g., observe, measure, and record temperature changes over time while heating ice
to boiling water).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain
Active Physics Energy unit
Chemistry Nuclear Reactions

Atomic Spectra

Kinetic Molecular
Theory

Energy of Phase
Changes

Thermochemistry

Thermodynamics

Physics Energy and Work
Newton’s Laws
Biology Coveredinrelation

to living systems

Ag. Mech. Coveredinrelation
to electricity/power




Characteristics of Living Matter

1.1.6 Analyze structural, cellular, biochemical, and genetic characteristicsin order to deter mine the relationships among

organisms. W|

- Analyze the relationship among organisms based on their shared physical, biochemical, genetic, and cellular characteristics and
functional processes.

Areaof Strength

Explain

Areaof Limitation

Entering
sophomores are
weak in biology

Explain

Thisisan area of
weakness in our
entering
sophomores due to
alack of timeto
adequately teach
biology at the 9™
grade level

Suggested Action

Expand biology at
JH

Revise Animal Bio
and Plant Bio
offered at HSinto a
Genera Biology
class

Explain

Add trimester of
biology at JH for
those who fail 7 gr
math WASL.

Offer Honors
Biology to those
who pass 7 gr
WASL.

Revise curriculum
to offer information
on taxonomy and
classification.




Systems Structure

Structure of Physical Earth/Space and Living Systems

1.2.1 Analyze how systems function, including the inputs, outputs, transfers, transformations, and feedback of a system and its

subsystems. W]

- Explain the interconnections between a system’ s parts or subsystems.

Areaof Strength

Chemistry

Biology

Explain

Thermochemistry
Thermodynamics
Equilibrium

Areaof Limitation

Explain

Suggested Action

Explain




Energy Transfer and Transformation

1.2.2 Analyze energy transfers and transfor mations within a system, including ener gy conservation.

- Distinguish conditions likely to result in transfers or transformations of energy from one part of a system to another (e.g., a
temperature difference may result in the flow of thermal energy from a hot areato a cold area).

- Describe what happensin terms of energy conservation to a system’ s total energy as energy istransferred or transformed (e.g.,
energy is never “lost,” the sum of kinetic and potential energy remains somewhat constant).

- Explain the relationship between the motion of particles in a substance and the transfer or transformation of thermal and electrical
energy (e.g., conduction of thermal and electrical energy as particles collide or interact, convection of thermal energy as groups of
particles move from one place to another, and light waves transforming into thermal energy).

- Explain how or whether a phase change, a chemical reaction, or a nuclear reaction absorbs or releases energy in asystem (e.g.,
water vapor forming rain or snow releases energy; water molecules speed up as they absorb energy until the molecules gain enough
energy to become water vapor).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

Chemistry Kinetic Molecular
Theory

Behavior of Gases

Equilibrium

Energy of Phase
Changes

Thermochemistry

Thermodynamics

Active Physics Energy unit covered
with KE/PE
Physics Energy and Work

Newton's Laws




Structure of Matter

1.2.3 Understand the structure of atoms, how atoms bond to form molecules, and that molecules form solutions. @

- Describe molecules forming a solution (e.g., salt added to water dissolves, forming a salt water solution, until saturation when no
more salt will dissolve).

- Describe how to separate mixtures and or solutions of several different kinds of substances (e.g., sand, sugar, iron filings).

- Describe the structure of atoms in terms of protons and neutrons forming the nucleus, which is surrounded by electrons (e.g., a
helium atom usually has a nucleus formed by 2 protons and 2 neutrons, which is surrounded by 2 electrons).

- Describe how atoms bond to form molecules in terms of transferring and/or sharing electrons (e.g., sodium atoms transfer an
electron to chlorine atoms to form salt).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain
Chemistry Atomic Structure
Periodic Table

Chemica Bonding
Chemical Reactions
Molecular Structure | Not all sophomores | Mgority of Add chemistry unit
Solution Chemistry | take chemistry sophomores take to Active Physics
Active Physics




Earth and Space Systems

Components of the solar system and beyond (Universe)

1.2.5 Understand that the Solar System isin a galaxy in a univer se composed of an immense number of starsand other

celestial bodies. W]

- Describe how the Solar System is part of the Milky Way Galaxy.

- Compare how stars and other celestial bodies (at least 100 billion) are similar and different from each other (i.e., size, composition,
distance from the Earth, temperature, age, source of light, and movement in space).

- Describe how other galaxies and other celestial bodies appear from Earth.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

Active Physics Astronomy unit




Living Systems

Structure and Organization of Living Systems
1.2.6 Understand cellular structures, their functions, and how specific genes regulate these functions. W
- Describe cellular structures that allow cellsto extract and use energy from food, eliminate wastes, and respond to the environment

(e.g., every cedl is covered by amembrane that controls what goes into and out of the cell).
- Describe how DNA molecules are long chains linking four kinds of smaller molecules, whose sequence encodes genetic

information.

- Describe how genes (DNA segments) provide instructions for assembling protein moleculesin cells.
- Describe how proteins control life functions (e.g., the proteins myosin and actin interact to cause muscular contraction; the protein
hemoglobin carries oxygen in some organisms).

Areaof Strength

Explain

Areaof Limitation

Weak in Biology

Explain

Thisisan area of
weakness in our
entering
sophomores.

Suggested Action

Expand biology at
JH

Revise Animal Bio
and Plant Bio
offered at HSinto a
Genera Biology
class

Explain

Add trimester of
biology at JH for
those who fail 7 gr
math WASL.

Offer Honors
Biology to those
who pass 7 gr
WASL.

Revise curriculum
to offer more
information on
cellular biology and
heredity.




Molecular Basis of Heredity
1.2.7 Under stand how genetic information (DNA) in the cell isencoded at the molecular level and provides genetic continuity
between generations. W/
- Describe the role of chromosomes in reproduction (i.e., parents pass on chromosomes, which contain genes, to their offspring).
- Describe the possible results from mutation in DNA (e.g., only mutations in sex cells can be passed to offspring; mutations in other
cells can only be passed to descendant cells).
- Describe how organisms pass on genetic information via asexual life cycles (i.e., the replication of genes in asexual reproduction
results in the same gene combinations in the offspring as those of the parent).
- Describe how organisms pass on genetic information via sexual life cycles (i.e., the sorting and the recombination of genesin sexual
reproduction resultsin agreat variety of gene combinations and resultant variations in the offspring of any two parents).

Areaof Strength

Explain

Areaof Limitation

Weak in Biology

Explain

Thisisan area of
weakness in our
entering
sophomores.

Suggested Action

Expand biology at
JH

Revise Anima Bio
and Plant Bio
offered at HSinto a
Genera Biology
class

Explain

Add trimester of
biology at JH for
those who fail 7 gr
math WASL.

Offer Honors
Biology to those
who pass 7 gr
WASL.

Revise curriculum
to offer more
information on
genetics and
heredity.




Human Biology

1.2.8 Analyze how human organ systems regulate growth, development, and life functions. @
- Name the structural and functional characteristics of human organ systems, including the endocrine, immune, nervous, reproductive,

and skin systems.

- Describe how the human body maintains relatively constant internal conditions (e.g., temperature, acidity, and blood sugar).
- Explain how human organ systems help maintain human health.
- Describe the role of human organ systems during human growth and devel opment.
- Compare the structure and function of a human body system or subsystem to a nonliving system (e.g., human joints to hinges,

enzyme and substrate to interlocking puzzle pieces).

Areaof Strength

Human A&P

Explain

Areaof Limitation

Not al students take
Human A& P

Weak in Biology

Explain

Thisisan area of
weakness in our
entering
sophomores.

Suggested Action

Expand biology at
JH

Revise Anima Bio
and Plant Bio
offered at HSinto a
General Biology
class

Explain

Add trimester of
biology at JH for
those who fail 7 gr
math WASL.
Offer Honors
Biology to those
who pass 7 gr
WASL.

Revise General
Biology curriculum
to offer information
on human biology




Earth and Space Systems

I nteractionsin the Solar System and Beyond (Universe)
1.3.7 Understand how stars, solar systems, galaxies, and the univer se wer e formed and how these systems continueto evolve.

- Explain phenomena caused by the regular and predictable motions of planets and moonsin the Solar System.
- Describe how the Solar System formed.

- Describe that the Solar System is part of the Milky Way Galaxy and how the Milky Way and other gal axies appear from Earth.
- Describe the formation and life cycle of stars.
- Describe the properties of different stars (e.g., Size, temperature, age, formation, energy production).
- Describe how the Big Bang theory explains the observed properties of the universe (e.g., expansion, evolution, structures, element

generation by fusion).

Areaof Strength

Active Physics

Explain

Astronomy unit

Areaof Limitation

Explain

Suggested Action

Explain




Biological Evolution

1.3.9 Analyze the scientific evidence used to develop thetheory of biological evolution and the concepts of natural selection,

speC| ation, adaptation, and biological diversity. @
Describe the factors that drive natural selection (i.e., overproduction of offspring, genetic variability of offspring, finite supply of
resources, competition for resources, and differential survival).

- Explain how natural selection and adaptation lead to organisms well suited for survival in particular environments.

- Examine or characterize the degree of evolutionary relationship between organisms based on biochemical, genetic, anatomical, or

fossil record similarities and differences.

Areaof Strength

Explain

Areaof Limitation

Weak in Biology

Explain

Thisisan area of
weakness in our
entering
sophomores.

Suggested Action

Expand biology at
JH

Revise Anima Bio
and Plant Bio
offered at HSinto a
General Biology
class

Explain

Add trimester of
biology at JH for
those who fail 7 gr
math WASL.

Offer Honors
Biology to those
who pass 7 gr
WASL.

Revise curriculum
to offer more
information on
evolution.




EALR 2— INQUIRY: The student knows and applies the skills, processes, and nature of scientific inquiry.

I nvestigating Systems

Questioning

2.1.1 Understand how to generate and evaluate questions that can be answered through scientific investigations. @
- Generate anew question that can be investigated with the same materials and/or data as a given investigation.

- Generate questions, and critique whether questions can be answered through scientific investigations.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain
Active Physics All Active Physics
units
Physics All physics units
Not al sophomores Add more inquiry
take Active Physics lessonsin
Chemistry and
Biology




Planning and Conducting Safe | nvestigations
2.1.2 Understand how to plan and conduct systematic and complex scientific investigations. @
- Make a hypothesis about the results of an investigation that includes a prediction with a cause-effect reason.
- Generate alogical plan for, and conduct, a systematic and complex scientific controlled investigation with the following attributes:
- hypothesis (prediction with cause-effect reason)
- appropriate materials, tools, and avail able computer technology
- controlled variables
- one manipulated variable
- responding (dependent) variable
- gather, record, and organize data using appropriate units, charts, and/or graphs
- multiple trials
- experimental control condition when appropriate
- additional validity measures
0 Generatealogica plan for asimplefield investigation with the following attributes:
- identify multiple variables
- select observable or measurable variables related to the investigative question
- ldentify and explain safety requirements that would be needed in an investigation.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

All scienceclasses | Integratedin all
science classes

Moving teachers Equipment left from | Dedicate classrooms
Active Physics Inquiry based class | and equipment one classto the next | to specific courses
offers multiple between periods can be ahazard
problem solving and Provide dedicated
lab set-up classrooms to each
experiences teacher

Provide timeto
develop more
rigorous problem
solving labs




Explaining

2.1.3 Synthesize a revised scientific explanation using evidence, data, and inferential logic. @

- Generate a scientific conclusion, including supporting data from an investigation, using inferential logic. (e.g., The fertilizer did
help the plants grow faster, but had little effect on the number of seeds that germinated. With the fertilizer, the plants matured 35
days sooner than plants without the fertilizer. Almost all of the 30 seeds used germinated, 13 seeds in the fertilized soil and 14 seeds

in the soil without fertilizer.)

- Describe areason for a given conclusion using evidence from an investigation.
- Generate a scientific explanation of an observed phenomenon using given data.

- Predict and explain what logically might occur if an investigation lasted longer or changed.

- Explain the difference between evidence (data) and conclusions.

- Revise a scientific explanation to better fit the evidence and defend the logic of the revised explanation.
Explain how scientific evidence supports or refutes claims or explanations of phenomena.

Areaof Strength

Active Physics
Physics

Chemistry

Explain

All these courses
provide opportunity
to write conclusions
and answer post-lab
questions

Areaof Limitation

Explain

Suggested Action

Explain




Modeling

2.1.4 Analyze how physical, conceptual, and mathematical models represent and are used to investigate objects, events,

systems, and processes.

- Compare how amodel or different models represent the actual behavior of an object, event, system, or process.

- Evaluate how well amodel describes or predicts the behavior of an object, event, system, or process.

- Create aphysical, conceptual, and/or mathematical (computer simulation) model to investigate, predict, and explain the behavior of
objects, events, systems, or processes (e.g., DNA replication).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

All scienceclasses | Modelsused in al
classes




Communicating

2.1.5 Apply under standing of how to report complex scientific investigations and explanations of objects, events, systems, and
processes, and how to evaluate scientific reports. @

- Report observations of scientific investigations without making inferences.
- Summarize an investigation by describing:

- reasons for selecting the investigative plan
- materials used in the investigation

- observations, data, results
- explanations and conclusions in written, mathematical, oral, and information technology presentation formats

- ramifications of investigations to concepts, principles, and theories

- safety procedures used
- Describe the difference between an objective summary of data and an inference made from data.
- Compare the effectiveness of different graphics and tables to describe patterns, explanations, conclusions, and implications found in

investigations.

Critique a scientific report for completeness, accuracy, and objectivity.

Areaof Strength

Active Physics

All science courses

Explain

Inquiry based class
offersmultiple
problem solving and
lab set-up
experiences

All science courses
provide
opportunities to
write detailed lab
reports

Areaof Limitation

Explain

Suggested Action

Explain




Natur e of Science

I ntellectual Honesty

2.2.1 Analyze why curiosity, honesty, cooper ation, openness, and skepticism are important to scientific explanations and

investigations.

- Explain why honesty ensures the integrity of scientific investigations (e.g., explanations in the absence of credible evidence,
guestionabl e results, conclusions or explanations inconsistent with established theories).

- Explain why aclaim or aconclusion is flawed (e.g., limited data, lack of controls, weak logic).

- Explain why scientists are expected to accurately and honestly record, report, and share observations and measurements without
bias.

- Explain why honest acknowledgement of the contributions of others and information sources are necessary (e.g., undocumented
sources of information, plagiarism).
Explain why peer review is necessary in the scientific reporting process.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

Students often copy Create smaller lab
each otherswork in groups

lab experiences
Provide enough
equipment that each
small group has
enough supplies




Limitations of science and Technology

2.2.2 Analyze scientific theories for logic, consistency, historical and current evidence, limitations, and capacity to be
investigated and modified. W]

- Describe how atheory logically explains a set of facts, principles, concepts and/or knowledge.

- Describe atheory that best explains and predicts phenomena and investigative results.

- Explain how scientific theories are open to investigation and have the capacity to be modified.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

All science courses | All science courses
provide
opportunities to use
scientific method
and examine how it
has been used to
create theories.




Evaluating inconsistent results
2.2.3 Evaluateinconsistent or unexpected results from scientific investigations using scientific explanations. w
- Evaluate similar investigations with inconsistent or unexpected results.

- Explain whether sufficient data has been obtained to make an explanation or conclusion (e.g., reference previous and current
research; incorporate scientific concepts, principles, and theories).

- Explain why results from a single investigation or demonstration are not conclusive about a phenomenon.

Areaof Strength

Chemistry

Explain

Post lab questions
for all labs.

Areaof Limitation

Thisisan area of
weakness in many
of our science
COUrSES.

Explain

Students often lack
ability to determine
if sufficient data has
been recorded, or
why results may be
inconsistent or
inconclusive.

Suggested Action

Provide more
opportunitiesto
address these issues
inal science
COUrSES.

Explain




Evaluating Methods of I nvestigation

2.2.4 Analyze scientific investigations for validity of method and reliability of results. w

- Describe how the methods of an investigation ensured reliable results.

- Explain how to increase the reliability of the results of an investigation (e.g., repeating an investigation exactly the same way
increases the reliability of the results).

- Describe how the methods of an investigation ensured validity (i.e., vaidity means that the investigation answered the investigative
guestion with confidence; the manipulated variable caused the change in the responding or dependent variable).

- Explain the purpose of the steps of an investigation in terms of the validity of the investigation.

- Explain how to improve the validity of an investigation (e.g., control more variables, better measuring techniques, increased sample
size, control for sample bias, include experimental control condition when appropriate, include a placebo group when appropriate).

- Explain an appropriate type of investigation to ensure reliability and validity for a given investigative question (e.g., descriptive,
controlled, correlational, comparative, see Appendix D and Appendix E).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action | Explain
Chemistry Post 1ab questions
for many labs.
Thisiscurrently an | Students oftenlack | Provide more

area of weaknessin
many science
courses

ability to determine
if sufficient data has
been recorded, or
why results may be
inconsistent or
inconclusive.

opportunitiesto
address these issues
inal science
COUrSES.




Evolution of Scientific |deas
2.2.5 Understand how scientific knowledge evolves. W]

- Explain how scientific inquiry results in new facts, evidence, unexpected findings, ideas, explanations, and revisions to current

- Explain how results of scientific inquiry may change our understanding of the systems of the natural and constructed world.

theories.

- Explain how increased understanding of systems |leads to new questions to be investigated.
- Explain how new ideas need repeated inquiries before acceptance.
Use new tools to investigate a system to discover new facts about the system that lead to new ideas and questions.

A

rea of Strength

Explain

Areaof Limitation

Use of technology
in recording
scientific data

Explain

Suggested Action

Continueto
integrate new
technology into
classesand lab
activities

Explain




EALR 3— APPLICATION: The student knows and applies science concepts and skillsto develop solutions
to human problemsin societal contexts.

Designing Solutions

| dentifying Problems

3.1.1 Analyzelocal, regional, national, or global problemsor challengesin which scientific design can be or has been used to

design a solution.

- Explain how science and technology could be used to solve al or part of a human problem and vice versa (e.g., understanding the
composition of an Earth material can be useful to humans, such as copper ore being used to make copper wire).

- Explain the scientific concept, principle, or process used in a solution to a human problem (e.g., understanding the effect of seismic
waves on structures can be used to design buildings to withstand an earthquake).

- Explain how to scientifically gather information to develop a solution (e.g., perform a scientific investigation and collect datato
establish the best materials to use in a solution to the problem).

- Describe an appropriate question that could lead to a possible solution to a problem.
Describe a change that could improve atool or atechnology.

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

All science courses | Integrated in all
SCience courses




Designing and Testing Solutions
3.1.2 Evaluate the scientific design process used to develop and implement solutionsto problems or challenges. @

- Research, propose, implement, and document the scientific design process used to solve a problem or challenge:

- define the problem

- scientifically gather information and collect empirical data

- exploreideas

- makeaplan

- list stepsto do the plan

- scientifically test solutions

- document the scientific design process
- Evaluate possible solutions to the problem (e.g., describe how to clean up a polluted stream).

- Evaluate the reason(s) for the effectiveness of a solution to a problem or challenge.

Areaof Strength

Active Physics

Physics

Chemistry

Explain

Inquiry based class
offersmultiple
problem solving and
lab set-up
experiences

Covered in al units

Density Lab
Touchedonin
several others

Areaof Limitation

Explain

Suggested Action

Explain




Evaluation Potential Solutions
3.1.3 Evaluate consequences, constraints, and applications of solutionsto a problem or challenge. W
- Explain the criteriato evaluate the solution(s) to a problem or challenge.

- Explain the effectiveness of the solution to the problem or challenge using scientific principles and concepts.

- Explain the consequences of the solution(s) to the problem or challenge (e.g., doubling the fertilizer will probably not double the
plant growth and could cause harm to the ecosystem).

- Explain how to change a system to solve a problem or improve a solution to a problem.

- Compare and evaluate the effectiveness of different solutions to a problem or challenge based on criteria, using scientific concepts

and principles.

Areaof Strength

Chemistry

Explain

Post-lab questions

Areaof Limitation

Currently a
weakness in many
Science courses

Explain

Suggested Action

Continueto
implement
opportunitiesto
evaluate
CoNsequences,
constraints, and
applications of
solutionsin al
Science courses.

Explain




Science, Technology, and Society

All Peoples Contribute to Science and Technology

3.2.1 Analyze how scientific knowledge and technological advances discover ed and developed by individuals and communities

in all cultures of theworld contributeto changesin societies.
- Compare the impacts of diverse cultures and individuals on science and technol ogy.

Areaof Strength

Explain

Areaof Limitation

Limited time and
resources

Explain

Lack of timeto plan
these experiences
and resources to
implement.

Suggested Action

Make better use of
available readings
offered in many
textbooks.

Use articles and
news from mass
mediain the
classroom as entry
tasks and discussion
topics.

Explain




Relationship of Science and Technology

3.2.2 Analyze how the scientific enter prise and technological advancesinfluence and areinfluenced by human activity. @

- Describe how science and/or technology have led to agiven socia or economic devel opment.

- Explain risks associated with investigations involving living things (e.g., drug trials on animals, testing of genetically engineered
plants, release of African snailsinto the environment after experimentation).

- ldentify the limits of scientific research in solving a given social, environmental, and/or economic problem.

- Compare advantages and/or disadvantages of using new technology or science in terms of ethics, politics, and environmental
considerations.
Explain the concept of proprietary discovery (e.g., patents on genes).

Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain

Touched uponin Wedonot spenda | Lack of Make better use of

most science great deal of time time/resources. available readings

COUrses. developing these offered in many
concepts. textbooks.

Use articles and
news from mass
mediain the
classroom as entry
tasks and discussion
topics.




Careers and Occupations Using Science, Mathematics, and Technology
3.2.3 Analyzethe scientific, mathematical, and technological knowledge, training, and experience needed for
occupational/career areas of interest.
- Research and report on educational requirements associated with an occupation(s)/career(s) of interest.

- Examine the scientific, mathematical, and technologica knowledge, training, and experience needed for occupational/career areas

of interest.
Areaof Strength Explain Areaof Limitation | Explain Suggested Action Explain
RAM Prep Touched uponin
Ram Prep
Not coveredto any | Lack of Make better use of
depth in science time/resources. available readings

courses

offered in many
textbooks.




Environmental and Resource | ssues
3.2.4 Analyzethe effects human activities have on Earth’s capacity to sustain biological diversity. @
- Explain how the use of renewable and nonrenewable natural resources affects the sustainability of an ecosystem.

- Explain how human activities affect Earth’s capacity to sustain biological diversity (e.g., global warming, ozone depletion).

Areaof Strength

9™ grade Biology

Explain

Covered in depth at
9" grade level.

Areaof Limitation

Not covered to
much depth with
current plant and
animal biology
curriculum

Explain

Suggested Action

Revise Anima Bio
and Plant Bio
offered at HSinto a
Genera Biology
class

Integrate more
ecology into
Horticulture

Explain

Revise curriculum
to offer more
ecology in Genera
Biology










Step 1: Teacher training in peer responsewriting strategies

English and History Department teachers should receive training to acquaint them with a variety
of peer responding strategies and workshopping techniques to improve student writing.

With class sizes often 30-35 in high school English and history classrooms, teachers ssmply do
not have the time or opportunity to respond to early drafts of student writing effectively.
Teachers must be trained in techniques of helping students become more effective and hel pful
responders to each other’ swriting.

Supporting Argument: University of Minnesota, Department of English and the National
Council of Teachers of English

Peer collaboration has become a standard feature of writing pedagogy and is used
successfully in writing and writing-enhanced courses across the curriculum. Peer response
workshops (activities in which peers read and comment on each other@drafts or ideas)
enable students to get quick, direct and timely feedback on their works-in-progress. These
workshops may involve pairs of students or groups of up to five.

These are the student benefits from participating in effectively run peer writing
wor kshops.

Opportunitiesto improve drafts beforeit@too late: When "big picture” responses are
given early enough, before drafts are "set,” student writers are more likely to make
substantial changesin their drafts. The gquestions and comments with which peers
respond to initial ideas or sequences of ideas can prod awriter to deepen her/his approach
to asubject, or to anticipate reader questions and therefore incorporate answers. Later in
the process, after student writers have struggled to complete an entire draft and set their
ideas into a pattern of paragraphs, they may feel reticent about cutting or radically
altering the work they consider almost finished.

An expanded idea of audience: Getting and giving feedback in a small group setting
enables student writers to enlarge their concept of readership. Prior to this process, they
may have written with the idea that their only reader was the course instructor. Hearing
comments from a variety of readers with diverse, and perhaps contradictory, reactions
makes writers realize that they can®please everyone and that they@e going to need to
revisit their original ideas of content and purpose in order to make revision decisions. In
this way, workshopping can settle the responsibility of the writing and revision process
back onto the shoulders of the writer. Thisis different from simply "making corrections’
suggested by an instructor.

Practicein reading for revision: Reading and subsequently talking constructively to a
group of peer writers about writing can strengthen students@ndependent ability to read
for revision. In the peer workshop, students practice making constructive comments that
aredirected at writing rather than at writers, adistinction that can help depersonalize the
process and increase the usefulness of feedback comments. In addition, student writers



are often relieved to get away from their own drafts for amoment in order to see how
others are handling the assignment. Because they are not emotionally invested in a peer®
work (work that they did not have to struggle to produce), student writers are often able
to see and articulate big-picture revisions more clearly. At the same time, they might be
able to reflect on the applicability of these comments to their own drafts.

Enhanced communication skills: Talking with peers about their work can strengthen
students@bility to articul ate specific reactions and suggestions. We know that
negotiating a revision suggestion with our own colleagues can require a tricky balance of
tact and clarity. In successful student workshops, when it is made clear that "good job!"
and "thisis perfect asis!" will not be considered satisfactory remarks, students will

devel op speaking skills that they® find useful in future scholarly and professional
endeavors.

Increased confidence: Students frequently start a course confident in their assumption
that writing done by classmates is much better than their own writing. When they see

their peers@irst drafts and realize that drafts don®have to be perfect and that those
written by their peerslook pretty similar to their own, they seethat it is safe to loosen up
and take risksin developing ideas. In addition, because they are able to act on their peers©
feedback prior to turning adraft over to an instructor, they have had a chance to improve
that second draft and are able to feel less vulnerable to "attack."

I nstructor s also benefit from effectively run peer response wor kshops.

Better writing and mor e time. Because students will have aready been throughone
round of guided response and have subsequently revised their work, the drafts instructors
see will, in al likelihood, be more thoroughly developed and organized. Thiswill leave
instructors free to address such higher-order issues as idea development and direction.

High levels of student engagement. Whether the workshops last five minutes or fifty,
excitement is generated by participating in an activity involving simultaneous
conversations about writing. Students hold each other accountable and are therefore
offered incentives to invest themselves in their writing.

High evaluation ratings. Students recognize the value of effectively conducted peer
workshops.

Evaluation/Effectiveness of Plan: Funding limitations and perhaps an unwillingness on the
part of teachers to give up some control of their classroom are two potential drawbacks to this
plan. To address these concerns, the NCTE recommends the following planning strategies:

Form a planning team of teaching faculty and administrators and plan a district directed
staff development day devoted to teacher training in this area.

Determine if an on-site staff person can lead the training or whether an out-of -district
writing consultant would be needed.



Request that all 9-12 history and English teachers attend the training.

Plan a half day follow-up training to discuss and share the effectiveness of strategies
being employed by newly trained staff.

Timeine:

1. English department and History department hold a joint department meeting in May
2007 with an administrator present. Discussthetraining and possible presenter.

2. Conduct thetraining in Autumn of 2007 on a pre-planned district or building
directed staff development day.

3. All participating teachers meet again in the morning session of adistrict or building
directed staff development day in January 2008.

Resour ces Needed: Time devoted to this need during either district, or building directed
staff development days and the finances to pay ateacher-trainer for a one-day training.




Step #1

In 10" grade classes wher e writing is the enphasis, class sizeswill be held to 25 students.

Supporting Data: Statement on Class Size and Teacher Workload: Secondary

Prepared by the NCTE Secondary Section, 1990

The Secondary Section of the National Council of Teachers of English recommends that schools,
districts, and states adopt plans and implement activities resulting in class sizes of not more than
20 and aworkload of not more than 80 for English language arts teachers by the year 2000.
Effective learning demands opportunities for students to become actively involved in their
education, and demands many roles for their teachers:. teacher as facilitator, as enabler, as
empowered—not only as lecturer and transmitter of knowledge. These opportunities and roles
cannot be achieved when teachers are faced with large classes and heavy workloads.

A teacher who faces 25 studentsin a class period of 50 minutes has no more than 2
minutes, at best, per pupil for one-to-one interaction during any period.

The greater the number of studentsin class, the fewer the opportunities for students to
participate oraly.

The larger the number of studentsin aclass, the greater the amount of time devoted to
classroom management rather than instruction.

The larger the class size, the less likely teachers are to devel op |essons encouraging
higher-level thinking.

Teachers of larger classes are more likely to spend less time with each student’ s paper,
and to concentrate on mechanics rather than on style and content.

NCTE offers supporting evidence:

Researchers have identified the following encouraging results from reducing class size and
improving instructional methods:

Smaller classes result in increased teacher—student contact.

Students in smaller classes show more appreciation for one another and more desire to
participate in classroom activities.

In smaller classes, more learning activities take place.

Smaller classes foster greater interaction among students, hel ping them understand one
another and increasing their desire to assist one another.



Smaller classes alow for potential disciplinary problems to be identified and resolved
more quickly.

Smaller classes result in higher teacher morale and reduced stress.

Less retention, fewer referrals to special education, and fewer dropouts are the ultimate
rewards of class-size reduction.

Evaluation/Effectiveness of Plan: Funding limitations, school space, the available pool of
qualified teachers, and increased attention to technology force community and school leadersto
make difficult decisions about changesin class size and workload. To address these concerns, the
NCTE recommends the following planning strategies:

Form a planning team of teaching faculty, principals or deans, central office or college
administrators, a School Board or governing board member.

Develop a short- and long-range plan of action, including goals, timeline, rationale,
impact on personnel and budget.

Determine such needed resources as personnel, classroom space, building space, along
with the budgetary implications.

Develop a staff development plan for experienced and new teachers.
Encourage school-based decisions on such issues as space, teachers, and budget.

Timeline: The Secondary Section of the NCTE recommends the following five-year plan
(2012):

1. Establish agoal to reduce each English language arts class to not more than 20 students
and to limit each language arts teacher’ s workload to not more than 80 students. Districts
may demonstrate progress toward this goal in avariety of ways.

2. Write aplan for ongoing staff development to assist teachers as they modify
instructional techniques to take advantage of reduced class size. These efforts may include
such experiences as conference attendance, in service courses, college courses, teacher
support groups, and writing projects.

3. Collect evidence of support for teacher examination, development, and implementation
of effective classroom practices that increase the frequency and quality of teacher—student
interactions intended to improve students' language competency.

4. Develop atimeline with annual goals and report on annual accomplishments.

5. Seek astatement of support for the plan from the local board of education and the
administrators and teachers involved.



Resour ces Needed: Additional staffing in sophomore classes where writing is the
emphasis (with corresponding reduction in other classes) will enable this program to be

instituted.

Simply reducing class size aone does not necessarily result in improved achievement
when instructional methods do not change. Therefore, attention to staff development while
addressing class-size reduction goals will assure maximum benefits for students.
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WRITING

Writing GLE 1.1.1 - Analyzes and selects effective strategies for generating ideas and planning writing.
Gathers, analyzes, synthesizes, and organizes information from a variety of sources (e.g., interviews, websites, books, field notes).
Maintainsalog or journal (electronic or handwritten) to collect and explore ideas; records observations, dialogue, and/or description for later use as abasis

for informational, persuasive, or literary writing.

Writing GLE 1.2.1 - Analyzestask and composes multiple drafts when appropriate.

Drafts by hand and/or on the computer.

Strengths
Areas of Srength Explanations
History Courses: CBA's, Research Papers
English courseslog or journal
English Courses: regularly.
-Essay Writing

Drafts are required when students are
doing extended writing.

Ram Prep: Students are required to gather
-Career Research information while researching their
career interests.

Science Courses: Lab Reports and observations are
-Lab Reports, Observations regularly recorded in science classes.
Technology: Students are able to type their work

-Computer Labs using various labs on campus.

Limitations
Areas of Limitation Explanations
Field notes and interview aren't used It isdifficult to obtain accurate field
regularly. notes and interview information.




Wrmng GLE 1.3.1 - Revisestext, including changes in wor ds, sentences, paragraphs, and ideas.
Selects and uses effective revision tools or strategies based on project (e.g., sentence analysis form, revision criteria checklist, 2find-and- replace® or 2track
changes® functions of word processing program).
Seeks and considers feedback from a variety of sources (e.g., teachers, peers, community members, editors).
Records feedback using writing group procedure (e.g., partner revision).
Revises typographical devices (e.g., bullets, numbered lists) to clarify text and to meet requirements of technical and content-area writing forms (e.g.,
resume, business | etter).
Uses multiple resources to improve text (e.g., writing guides, assignment criteria, internet grammar guide, peers, thesaurus, dictionary).

Writing GLE 1.4.1 - Editsfor conventions.
Uses appropriate references and resources (e.g., dictionary, writing/style guides, electronic spelling and grammar check, adults, peers).

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
History Courses: Drafts for CBA's and research papers | No readers or editors besides teachers
edited by peers (guided editing) and available to read writing assignments.
teachers.
English Courses: Peer response sheet (editing), 2 Students don't revise papers Superficial corrections made only
reading required accurately. (conventions and spelling).
Ram Prep: Students required todo resumes,
applications, cover and thank you
letters.
Science Courses: Students are able to use electronic
grammar and spelling check in
various labs on campus.
Technology:
-Computer Labs




Wrmng GLE 1.5.1 - Publishesin formatsthat are appropriate for specific audiences and purposes.
Selects from a variety of publishing options keeping in mind audience and purpose (e.g., website, literary magazines, blogs, local newspaper).
Publishes using arange of graphics and illustrative material (e.g., time lines, flow charts, political cartoons, diagrams).
Publishes material in appropriate form (e.g., films, multi-media demonstrations, culminating project) and format (e.g., creditsin film, font size, section
breaks in longer document).

Uses avariety of available technological resources (e.g., charts, overheads, word processor, photo software, presentation software) to produce, design, and
publish a professional-looking final product.

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
History Courses: Power Point Presentations, CBA's, Training on new technology Technology isavailablein the
Research Papers, Week & Review building, but staff is unsure how to
(VHS/DVD) usetoitsfull potential.
English Courses: Students publish their short stories
-Literary Magazine and poemsin chap books and create Lack of computers for students. Due to building wiring.
-Children’'s Books films.
-Film/ Literature
Web Design Course; Students create web pages for staff,
school and themselves.
Technology: Students create power point
-DVD players presentations. Equipment is available
-Projectors building wide.
-Digital Movie Making




Writing GLE 1.6.2 - Uses collabor ative skills to adapt writing process.
Delegates parts of process to team members (e.g., in prewriting, one team member interviews, one team member brainstorms possible sections).
Collaborates on drafting, revising, and editing.
Collaborates on final layout and publishing/presenting (e.g., yearbook, literary magazine).

Writing GLE 1.6.3 - Uses knowledge of time constraintsto adjust writing process.

Creates a management time line/flow chart for written projects (e.g., Thirteenth-Y ear Plan, exit project, oral histories).

Areas of Strength
History Courses:
-Week in Review (CWP)

English Courses:

- Paper in an hour

-Creative Writing

Ram Prep:

Strengths

Explanations
Student news production, script, and
video (3 person teams)

Collaborative brainstorming (themes,
specific examples, character
development,)

Writing process done as a class

Students write a story together,
Partner poem

Students create an action plan for
their Senior Project and a thirteen
year plan for after graduation.

Limitations

Areas of Limitation
Literary Magazine club meets too
infrequently

There is no high school newspaper or
weekly news show.

Explanations

School club meeting is held every
other week for 30 minutes.



Writing GLE 2.1: Adaptswriting for avariety of audiences.
2.1.1 Appliesunder standing of multiple and varied audiencesto write effectively.
Identifies an intended audience.
Analyzes the audience to meet its needs (e.g., uses tone appropriate to culture, age, and gender of audience).
Respects the cultural backgrounds of potential audiences (e.g., topic, word choice, perspective).
Describes how a particular audience may interpret atext (e.g., eliminating biased language that might be offensive to the audience).
Anticipates and addresses readers questions or arguments.

Areas of Srength
Building Wide Writing

English Courses:

Strengths

Explanations
Writing across the curriculum in all

courses

Limitations

Areas of Limitation
Teachers can assign more papers, but

become overwhelmed with correcting.

Thereis no out of school real world
audience.

Explanations



Writing GLE 2.2: Writesfor different purposes.

2.2.1 Demonstrates under standing of different purposesfor writing.
- Writesto pursue a personal interest, to explain, to persuade, to inform, and to entertain a specified audience (e.g., applies for ajob, communicates research
findings, conveys technical information).

Writes for self expression.

Writes to analyze informational and literary texts.
Writesto learn (e.g., double-entry journal in math, science; portfolio selection defense).
Writes to examine a variety of perspectives (e.g., argumentative paper on opposing viewpoints concerning medical research and animal testing).
Writes for more than one purpose using the same form (e.g., a memoir that persuades, entertains, and/or informs).

Includes more than one mode within a piece to address purpose (e.g., narrative anecdote to support a position in an expository research paper).

Areas of Srength
History Courses:

English Courses:

Science Courses:

Business Courses:

Strengths

Explanations
CBA's, Research Papers, Debates

Essays, Journals, Speeches

Lab Reports, Journals

Technical Writing

Areas of Limitation

Limitations

Explanations




Writing GLE 2.3.1 - Usesa variety of forms/genres.

I ntegrates more than one form/genre in a single piece (e.g., a persuasive essay written using a first-person anecdote, a poem, a journal entry, research

notes, a classroom discussion, and a letter).
Maintains a log or portfolio to track variety of forms/genres used.
Produces a variety of new forms/genres.

Examples:

~ research papers

~ memoirs

~ mysteries

~ parodies

~ monologues

~ documentaries

~ cover letters

~ satires

~ essays (e.g., extended literary analyses)

~ editorials

~ proposals

~ resumeés

~ blogs

Strengths

Areas of Srength Explanations
History Courses: Students write CBA's and research

papers.

English Courses: Students are asked to writein a
variety of genres.

Areas of Limitation

Many students struggle to write
parodies and satires.

Limitations

Explanations

It is difficult to encompass satire.
There is not enough time to address
all genresin the curriculum. (WASL
focus).




Wrmng GLE 2.4.1 - Produces documentsused in a career setting.
Collaborates with peers on long-term team writing projects (e.g., research paper for an exit project).
Produces technical and nontechnical documents for career audiences (e.g., proposal, resumé, abstract) taking into consideration technical formats (e.g.,
bullets, numbering, subheadings, blank space).
Selects and synthesizes information from technical and career documents for inclusion in writing (e.g., High School and Beyond Plan that includes
information summarized from online vocational source or other informational text).

Strengths Limitations
Areas of Strength Explanations Areas of Limitation Explanations
Ram Prep: Grades 10-12 Resume Writing Very few classes incorporate long-
Cover Letter term team career writing projectsin a
Project Proposals career setting.

Thank You Letters
Financial Project
Career Papers- Sophomore Yr
Extended Job Shadow

-5-7 pages (Senior Project Choice
option)




Writing GLE 3.1: Developsideas and organizeswriting.

3.1.1 Analyzesideas, selects a manageable topic, and elabor ates using specific, relevant details and/or examples.

Presents a manageabl e thesis while maintaining a consistent focusin an individualized and purposeful manner (e.g., 20btaining adriver's license should not

be tied to grades in school.°).

Selects specific details relevant to the topic to extend ideas or develop elaboration (e.g., quotations, data, reasons, multiple examples that build on each

other).

Uses personal experiences, observations, and/or research from a variety of sources to support opinions and ideas (e.g., relevant data to support conclusionsin
math, science, social studies; appropriate researched information to explain or persuade; contrasting points of view to support a hypothesis or argument).
Integrates the elements of character, setting, and plot to create a convincing fictional world.

Areas of Srength
History Courses:

English Courses:
-College in the High School

-Creative Writing

-WASL modules

Ram Prep:

Strengths

Explanations
Research Papers

Reflections
Focus on elaboration
WASL module curriculum

Reflections, Best Works, Senior
Project, Job Interview

Research Papers, Essays, Journals,

Limitations

Areas of Limitation
Students don't write enough to get
proficient in writing.

Explanations
Teachers have to many papersto

correct, so students are able to write
as frequently aswe'd like.



Wrmng GLE 3.1.2 Analyzes and selects effective organizational structure.
Writes unified, cohesive paragraphs (e.g., repetition of key terms; parallel structure).
Selects from a variety of opening strategies and composes an engaging introduction (e.g., vivid, detailed description; historical/cultural background;
contrasting situation).
Selects from a variety of ending/conclusion strategies and composes an effective conclusion that is more than a repetition of the introduction (e.g.,
prediction, anecdote, question).
Uses transitional words and phrases between paragraphs to signal emphasis or show logical relationships among ideas (e.g., infact ... , consequently ... , as
aresult ... , onthe other hand ...).
Determines effective sequence between and within paragraphs by using transitions to emphasize pointsin an argument or show logical connections (e.g.,
inasmuch as ... , possibly ..., therefore ... ).
Selects and uses effective organizational patterns as determined by purpose;
- varied placement of thesis for effect
- persuasion using comparisons (e.g., al similarities grouped together and all differences grouped together)
- explanations (e.g., scientific report pattern: introduction with hypothesis, materials and methods, data, conclusions)
- narrative (e.g., story within a story)
Emphasizes key ideas through appropriate use of text features (e.g., headings, diagrams, graphs, bullets, blank space).

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
History Courses: Writing terminology, concept and Not all teachers are English endorsed.
expectations not common across the

English Courses: curriculum.
Science Courses:

Lab Reports

-graphs

Ram Prep

Career Papers, Financial Project
Technology

Computer Lab Access




Writing GLE 3.2: Usesappropriate style.

3.2.1 Analyzes audience and purposes and uses appropriate voice.
Writes with a clearly defined voice appropriate to audience.

Writesin an individual, knowledgeable, and consistent voice in expository, technical, and persuasive writing.

Selects appropriate point of view for technical writing and/or specific content areas (e.g., third-person point of view for science lab write-ups, first person for
field journals, second person for how-to technical manuals).

Areas of Srength
High School Courses

Strengths

Explanations
Writing across the curriculum school

wide.

Areas of Limitation
Students struggling with using
appropriate voice.

Limitations

Explanations
Students tend to start in second person

and then move into first person.



3.2.2 Analyzes and selects language appropriate for specific audiences and pur poses.
Selects and uses precise language to persuade or inform.
Selects and uses precise language in poetic and narrative writing.
Uses the vernacular appropriately.
Selects and uses specialized vocabulary relevant to a specific content area (e.g., plate tectonics, mitosis, photosynthesis).
Selects and uses literary devices deliberately (e.g., extended metaphor, symbols, analogies).
Selects and uses sound devices deliberately in prose and poetry (e.g., assonance, consonance).
Considers connotation and denotation, including cultural connotation, when selecting words (police officer vs. cop, biasvs. prejudice).

Areas of Srength
History Courses:

English Courses:
-Essays

-Poetry

-Creative Writing

Strengths

Explanations
CBA's, Research Papers

Incorporate a variety of writing

Sound devices, Structure

Areas of Limitation

Limitations

Explanations

English 10a poetry section needsto be | It does not teach common poetic

revised

terms and/or poems.




3.2.3 Uses a variety of sentences consistent with audience, purpose, and form.
Writes a variety of sentence structures and lengths to create a cadence appropriate for diverse audiences, purposes, and forms.
Writes a variety of sentence structures (e.g., absolutes to add detail and elaborate: 2Fingers gripping the table, the student waited for the results.?).
Writes short sentences and phrasesin technical writing.
Uses avariety of sentence structures (e.g., line breaks, stanzas, pattern, repetition) to purposefully shape a poem.

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
History Courses: Research Paper
English Courses: Thereisn't aconsistent plan English
-Creative Writing curriculum concerning sentence

structure.




Writing GLE 3.3: Knows and applieswriting conventions appropriate for the grade level.

3.3.1 Useslegible handwriting.
Produces readable printing or cursive handwriting (e.g., size, spacing, formation, uppercase and lowercase).

3.3.2 Spellsaccurately in final draft.
Uses spelling rules and patterns from previous grades.
Uses multiple strategies to spell.
Examples:
- homophones (e.g., council and counsel, stationary and stationery)
- affixes (e.g., -Cian, -ness)
- roots (e.g., anthropology, philosophy)
- foreign spellings (e.g., alumna/alumnae/alumnus, mediumymedia, datun/data)
- words from other languages (e.g., bourgeoais, kindergarten, espresso, boutique, coyote)
- frequently misspelled words (e.g., perceive, congratulations, success)
Uses resources to correct own spelling.

3.3.3 Applies capitalization rules.
Uses capitalization rules from previous grades.
Uses resources to check capitalization.

3.3.4 Applies punctuation rules.
Uses punctuation rules from previous grades.
Uses commas to set off nonrestrictive clauses (e.g., The gym, which was built last year, is used every day.).
Uses brackets around an editorial correction or to set off added words.
Uses the em dash (—) to indicate emphasis or a sudden break, to set off an introductory series, or to show interrupted speech.
Use appropriate punctuation when writing in other languages (e.g., René).
Uses resources to check punctuation.

3.3.5 Appliesusage rules.
Applies usage rules from previous grades.
Avoids dangling modifiers (e.g., 2After | stood in line for hours, | discovered the tickets were sold out.® Incorrect: 2After standing in line for hours, the
tickets were sold out.° The second sentence makes it appear that the tickets were in line.).
Uses who vs. whom correctly.
Uses that vs. which and that vs. who correctly.
Uses either ... or and neither ... nor correctly.
Uses many commonly confused words correctly (e.g., accept vs. except or can vs. may).
Uses active voice except when passive voice is appropriate (e.g., active voice: @They saw it.° vs. passive voice: 21t was seen by them.©).
Uses parallel construction in clauses.



- parallel: The coach told the players they should get plenty of sleep, they should eat well, and they should do some warm-up exercises.
- not parallel: The coach told the players they should get plenty of sleep, that they should eat well, and to do some warm up exercises.
Uses resources to check usage.

3.3.6 Uses complete sentencesin writing.
May use fragments in dialogue as appropriate.

3.3.7 Applies par agraph conventions.
Uses paragraph conventions (e.g., designated by indentation or block format, skipping lines between paragraphs).
Uses textual markers (e.g., page numbers, footnotes, space for pictures).

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
High School Courses Students work towards having no

conventions errorsin their final drafts
across the curriculum.

MLA format required school wide




3.3.8 Applies conventional formsfor citations.
Cites sources according to prescribed format (e.g., MLA, APA, Turabian).

Areas of Srength
History Courses:

English Courses:

Student Handbook

High School Web Page

Strengths

Explanations
Site sources for CBA's, and Resource

Papers

Essays site various sources

Examples of MLA format available in
student handbooks.

Consistent across the curriculum.

Areas of Limitation

Limitations

Explanations




Writing GLE 4.1: Analyzes and evaluates others' and own writing.

4.1.1 Analyzesand evaluates writing using established criteria.
Critiques writing, independently and in groups, according to detailed scoring guide, sometimes developed collaboratively (e.g., checklist, rubric, continuum).
I dentifies persuasive elements in a peer' s writing and critiques the effectiveness (e.g., preponderance of evidence, citing experts, compromise solutions).
Explains accuracy of content and vocabulary for specific curricular areas (e.g., accurate scientific terms regarding the effectiveness of the solution to the

problem).
Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
Rubrics Rubrics allow students to analyze
their writing.
English Courses:

-Speech Build rubric as a class for speeches.




4.1.2 Analyzes and evaluates own writing using established criteria.
Explains strengths and weaknesses of own writing using criteria (e.g., content or performance standards, WASL or 6-trait rubrics).
Rereads own work for the craft of writing (e.g., character development, irony, tone) as well as the content (e.g., quotations to support contentions).
Uses criteriato choose and defend choices for a writing portfolio.
Provides evidence that goals have been met (e.g., selects pieces for culminating exhibition).

Strengths Limitations
Areas of Srength Explanations Areas of Limitation Explanations
English Courses: Not enough time to correct essays

No writing portfolios

No culminating portfolio presentation
for class




Component 4.2; Sets goalsfor improvement.

4.2.1 Evaluates and adjustswriting goalsusing criteria.
- Monitors progress toward goals over time (e.g., 2l need to try free verse next quarter.°).
Analyzes progress (e.g., 2My free verse needs better imagery.°).
Evaluates goals (e.g., 2l need to alow time for substantive revisions.).
Adjusts goals (e.g., 2 will write aballad next quarter.°).
Maintains a written log of long-term goals (e.g., 21 will try other genres, vary points of view, elaborate on evidence, and seek publication.®) and a portfolio

of work.

Strengths Limitations

Areas of Srength Explanations Areas of Limitation Explanations
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Senior Ram Prep Academic Expectations

1 Trimester

2" Trimester

39 Trimester

Accomplishments
Resume

Thank you letter
Cover |etter
Resignation letter
Project Briefing

Project proposal

Action Plan

N

J

20%

50%

30%

Project Complete
Proposal
Action Plan

Service Log
>

Community Contact

3 Community Evals
Final Community Eval
Project Checklist
Evidence for Project J
13" year plan

Reflection Paper

80%

20%

Oral Presentation

Portfolio

50%

50%




Getting Started with the Project: Personal | nventory

Interests, skills and talents-we all have them. What are they?

Academic | nterests are what you think about and what you would like to know more about-for
example, outer space, popular music, or a historical event like the Civil War. Are you interested
in animals, the movies, mysteries or visiting faraway places? Do you collect anything?

Skillsand Talents have to do with things that you like to do or that you do easily or well. Is
there an activity you especially like? Do you have afavorite subject in school? Do you sing,
play the saxophone, or study ballet? Do you know more than one language? Can you cook? Do
you have agarden? Do you prefer to paint pictures or play soccer? Do you have any specia
computer abilities?

Interests: | liketo learn and think about. ..

Skillsand talents: | can....

Being helpful: Describe atime when you helped someone:

Receiving help: Describe atime when someone helped you:




Community Needs

West Valley High School defines community as the school campus, our community popul ation
and the surrounding neighborhoods in the City and County of Y akima.

1. Think about the needsin our community. Make a list:

2. ldentify what you know:

Select one community need:

What is the cause?

Who is helping?

What are some ways | can help?

3. Find out more:

What do we need to know about this community need and who is helping?

How can | find out?

4. Plan for action:

To help our community, | will:

To make this happen, | will take on these responsibilities:

Who Will do what By when Resour ces needed
















Students with projectsinvolving the other schoolsin our district:

Must do the following:

A two-way conversation with the principal (and teacher when
appropriate) to confirm willingness to participate and to schedule
an appropriate time that does not interrupt instruction. At least 3
weeks in advance!

All flyers that are distributed to our students must first be approved
at our District Office. An approval dip is presented by the
representative when they visit our school. (It takesat least one
week to get the approval for the flyer)

Groups are responsible for running their own flyers and should not
expect school secretaries to provide this service. So, it's important
to bring an adequate supply of flyers.

When money is being collected from participants, clearly identify
where the money is going and what it's going to support. You also
must emphasize how the money is to be handled (mailed to
organizer of event, etc.)

Finally,

Y ou must contact Mrs. Teske (the senior ram prep
coordinator) for final approval of your project (even if your
ram prep teacher approved it) o that we avoid overload of
elementary students and competition with other groups.




RAM Proposal Form

(To be completed by student, community contact, and RAM Prep teacher)

Student Name:

Project Category (See2Project Ideas® on West Valley Ram Prep Website). All
approved projects must meet these guidelines.) Check which one of the following
four broad categories best fits your project. Senior project requires a minimum of 20
documented hours.

1. Develop or improve a skill. Examples. expand current computer
programming knowledge, coach or teach a skill to others. Student must produce a
product, present or perform the new skill.

2. Do an Extended Career Research/Extended Job Shadow.
Twenty (20) hours minimum. In addition, write a 5-10 page paper on a career inspired
guestion.

3. Design and create a product, service, system or event. (Examples: build a
boat, design a workable/usable computer program for school or business, develop and
execute a community service project or event). Student must produce a product,
present or perform the new skill.

4. Explore an academic question or issue. Write an 8-10 page research paper.
Research activities involve students in finding, gathering and reporting on
information in the public interest. Findings are to be presented to an appropriate
audience (in addition to senior oral presentation).

5. Service Learning Project: Service learning differs from community service
or volunteer work because the education of students and young people is always at
its core. Students are actively participating in the process of understanding,
integrating, and applying knowledge from various subject areas as they work to
improve their communities. In all cases, service is meant to evoke the spirit of caring
in those involved as well as to provide a constructive context for their knowledge.

A. Direct Service: Student's service directly affects and involves the recipients.
Example: tutoring or working with elders etc.

B. Indirect Service: Indirect activities do not provide service to individual s but
benefit the community or environment as a whole.

Example: restoring awetland area, constructing park

benches, collecting donations, etc.



C. Advocacy: Theintent of advocacy isto create awareness of or promote
action on an issue of public interest.
Example: writing letters, sponsoring atown meeting, performing a play,
and public speaking etc.

. Project Focus. (Explain in detail the category you have chosen. Explain what you
are doing, be specific.)

[11. Knowledge Base: (Attach additional pages as needed. Word processed, double spaced.)

a. What do you already know regarding your area of study?

b. What have you already done or accomplished in this area?

c. Haveyou received any formal training or taken any classes related to your
project? If so, please explain how this will affect/impact your project.

V. Project Goal, Rationale and Essential L earnings:

d. State your primary goal for this project.

e. Explain why you have chosen this project.



f. List what you expect to learn and achieve. Your Action Plan will help you
organize related activities. (Consult with your mentor before completing this
section.) Be specific.

1.

2.

10.

V. 20 Hours of Project Work: (Explain specificaly how you plan to meet the 20 hour
requirement for the project.)



V1. Signatures

| understand and agree to the above proposal. No family member or peer isinvolved in the
implementation or supervision of this project.

Student Signature:

Parent Signature:

RAM Prep Teacher Signature:

Administrator Signature

Parents,
By signing this document you understand and accept the terms of the following statements and agree to accept full
responsibility for the safety of your son/daughter while they are completing their senior project.

The senior project your son/daughter isrequired to complete for graduation as mandated by the
State of Washington will take place outside of school hours. You (the parent/guardian)are
responsiblefor taking normal precautionary measuresto insurethat your child is safe since West
Valley School District will not be providing constant supervision for activities outside of school
hours.

Please remember that West Valley School District does not provide medical insuranceif your
student isinjured outside of school hours and that the parents/guardians areresponsiblefor any
medical expenses.



Community Contact | nfor mation

Student Name:

Community Contact Name:

Name of agency:

Address:

Phone: Fax: Email

Location (note proximity to school):

Service needs (notes ongoing versus short-term):

Learning opportunities:

Date contact made:

Contact made by:

Follow up information: (record all calls, visits, etc)




Community Contact Agreement

| hereby agree to be the community contact for

| have read and agree to the expectations outlined in the accompanying Responsibilities of the
Community Contact.

| realize my position is primarily one of advising and giving technical assistance when needed
and when appropriate. | understand it isnot my responsibility to “do” the project or to
continually monitor the student to see that the project iscompleted. | feel | can beimpartial
and fair in the evaluation of this student' s independent learning effort.

When requested at regular intervals during this project, | will fill in the evaluation form assessing
the student' s work, including comments about the quality and depth of the completed project.

Community Contact's Signature:




Responsibilities:
Be aresour ce for the student' s study, and provide help when needed.

Provide guidance to determine the form the project takes and what the student needsto
learn in order to accomplish the project goals.

Be inspirational and excited about your field of expertise.

Provide emotional support. Studentswill frequently experience roadblocks and
setbacks. The RAM Prep teacher will provide guidance. However, obstacles will appear.
Community Contacts can support students by helping them brainstorm alternative plans
and use problem solving methods.

Be able to attest to what they have seen. Contacts will be asked to complete severa
progress reports (minimum of 3) on their work with the student. They should be
prepared to submit afinal evaluation on the completed project to the RAM Prep teacher
identified on the bottom of this page. The RAM Prep teacher will use information from
the community contact and possibly other expertsin the field to make afinal assessment
of the first phase of the project.

Community Contacts are invited to be at the students oral presentation where they present
their project



A Ctl On Pl an (What needsto be done)

What? Who? When? Comments

What needs to be done? | Who needsto be When should | start?
involved? When should it be done?







Student Name Ram Prep Teacher

Culminating Project Action Log

DATE TIMEIN TIMEOUT | HOURS | COMMENTS: (who was present,
what was done, when did you do it? Be
specific)

Signatur e of
Evaluator

Student Signature

| hereby certify these hoursto be an honest account of my culminating project hours.
Any falsification of thisrecord will result in my losing credit for

these hours and/or credit for this class and related work.

Supervisor@Community Contact/ Ram Prep Teacher

Contact’s Phone Number




Community Contact Evaluation Report #1

Student's Name:

Community Contact's Name:

Date of Report:

1. When did you meet with the student the first time?

2. Approximately how many times have you met with or talked by phone with this
student?

3. When do you plan to meet with this student again?

4, Did you help develop the student’ s learning and project goals? Yes No

5. Will you be able to assess how much the student learns? Yes No

6. Do you know what the student already knew before starting the project? Yes No

7. Are you aware of the expectations and procedures for the RAM Project as outlined in
the mentor agreement? Yes No

8. Are you familiar with the standards (described in the materials distributed to each
student and directed to share with their mentor) that you will be asked to apply to the
student' s project or activities? Yes No

Community Contact's Signature:

Please contact the student' s RAM Prep teacher if you have any questions or concerns or list
below any concerns you have about this student' s progress.



Community Contact Evaluation Report #2

Student's Name:

Community Contact's Name:

Date of Evaluation:

1. Approximately how many times have you met with this student?

2. When do you plan to meet with this student again?

3. Based on your observations, what progress has the student made toward achieving
his’her learning or project goals?

4, To what degree are you satisfied with the progress this student has made so far in
completing the RAM Project? (low)1 2 3 4 5(high)

5. What percentage of the project has the student completed to date? %

6. To your knowledge does the student have an appropriate plan of action for

completing work on this project? Yes No

Please note any concerns you have about this student's progress. A FINAL EVALUATION
must occur when the project activities are completed. The student will provide the required
form.

Community Contact' s Signature:




Community Contact Evaluation Reports#3

Student's Name:

Community Contact's Name:

Date of Evaluation:

7. Approximately how many times have you met with this student?

8. When do you plan to meet with this student again?

9. Based on your observations, what progress has the student made toward achieving
his/her learning or project goals?

10.  Towhat degree are you satisfied with the progress this student has made so far in
completing the RAM Project? (low)1 2 3 4 5(high)

11.  What percentage of the project has the student completed to date? %

12.  To your knowledge does the student have an appropriate plan of action for

completing work on this project? Yes No

Please note any concerns you have about this student’s progress. A FINAL EVALUATION
must occur when the project activities are completed. The student will provide the required
form.

Community Contact's Signature:




Community Contact Final Evaluation Form

Student's Name:

Community Contact's Name:

Date of Report:

1. What was the date of your most recent meeting with the student?

2. Did you observe and evaluate his’lher RAM Project learning? Yes No

3. To your knowledge, did the student engage in a minimum of 20 * 25 hours of learning in
the Activity/Experience component of the RAM Project? Yes No
Comments:

4. Areyou convinced that the student accomplished a significant learning 2stretch® Yes
No

If 2no®, when do you think the student will be able to achieve significant progress toward the
learning goals outlined in the project proposal ?

Suggestions for what the student could do in order to be able to demonstrate the required
project goals:

5. Specifically, what learning did you observe this student achieve? (The student should
provide you the learning goals from their approved project proposal.) Rate each god
according to the following criteriaz Yes No Progressing
(% completed) You may attach a photocopy of the student's proposal with your
recommendationsif you desire.



6. How satisfied are you with the student’ s learning and progress?
(notatdl) 1 2 3 4 5 (extremely)

7. Would you like the student's RAM Prep teacher to contact you? Yes No

by phone at

by e-mail at

8. Would you be willing to act asa RAM Project community contact again? Yes No

9. Areyou interested in serving on the student’s or any student's Oral Presentation Board?
Yes No

Community Contact's Signature:




Getting Started on the Reflection Paper

Name: Date
Culminating Project:

What was your project?

Why did you choose this project?

What was involved in completing your project?

What surprised you about this project?

What would you do over again or change if you had the chance?
What was the most difficult part of the project?

What was the easiest part of the project?

What did you learn about yourself?

What new skills do you have now?

What is different about being able to choose a project and being told what you have to
do?

How will these skills help you during your 13" year and beyond?

What is your 13" year plan and how did it relate to your project?



Reflection

Name: Date

Service Learning Project:

Learning:
What information did you learn in preparing to do service?
What skills did you develop through the activities?
How did this project help you to better understand ideas or subjects you have studied?
Through this service learning projects, what did you learn aboui:
Yourself?
Working with others?
Your community?
How will you use what you learned in this experience?
Service:
What was the need for your service effort?
What contribution did you make?

What overall contribution was made by your class?

How did your service affect the community?

Process:
How did you and other students help with project planning?
In what ways did you make decisions and solve problems?
Were there any differences between the intial project plans and what you actually did?
What ideas do you have for improving any part of the project?
What surprised you most about this project?

What did you learn about yourself?



West Valley School District RAM Project

Rubric for Assessing the Reflective Paper

Analysis

Content

The student' s | etter shows serious
self-examination resulting in new or
enhanced understandings and valid
speculation about the implications of
those understandings for the

student' s future.

The letter is comprehensive: all of
the required elements are included
and clearly identified; each element
is well-elaborated and supported
with ample detail to inform readers
and to justify conclusions about the
self asalearner and about future
plans.

The student' s letter shows
thoughtful self-analysis resulting in
some new or enhanced
understandings, and some thoughts
about his or her future plans based
on those understandings. It
communicates an understanding of
strengths and weaknesses and how it
will affect higher future

The letter is complete, in that all of
the required elements are included
and sufficiently elaborated to inform
readers and to support the
conclusions drawn. It connects
knowledge and skills gained in their
K-12 experience with future career
and educational goals.

The student' s letter shows some self-
analysisleading to clearer
understandings, and some thinking
about the meaning of these for future
plans; the analysis or the thinking
about implications could be stronger.
It reveals strengths and weaknesses.

The letter isthorough and detailed: it
has all the required elements and
many supporting details; elements of
the letter could be more clearly
identified, or more fully supported
with information, and connections to
conclusions could be stronger.

Criteria
5
Distinguished
4.
Accomplished
3
Competent (Standard)
2.

Needs Improvement

The student's letter shows an
attempt to analyze life experiences;
but, analysisis mostly superficial
and the letter is more narrative than
reflective; conclusions tend to be
poorly supported. It attempts to
address strengths and weaknesses

The letter is somewhat incompl ete;
one or more of the required elements
ismissing or too brief to be
informative, and/or thereistoo little
supporting detail to inform readers
or support conclusions drawn.

Limited

The student' s letter shows little/no
attempt to analyze the experiences
being described, or to draw
conclusions about implications for
future plans. Thereislittle or no
identification of strengths and
weaknesses

The letter isincomplete: required
elements are missing, or so
brief/unelaborated asto be
unrecognizable, and or thereistoo
little detail to fulfill the purposes of
the autobiographical letter.




PROJECT RUBRIC
Proposal Paper

Proposal Form

Action Plan

Project hours log (20 hours)
13" Year Plan

Community Contact Form

Community Contact Documentation
Community Contact Evaluations 1 2 3
Community Contact Final Evaluation

Support for Project

Photos

Recelpts

Sketches or rough drafts

Videotapes

Audiotapes

Material scraps or samples

Interviews

Other

Final product (model, quilt, powerpoint, paper, poster, some kind of visual)

Specific Itemsthat need to beincluded given the project choice:
_ Career Inspired Question Paper
_ Research Paper Power Point Presentation
____Product, Presentation, Performance

Superior Above Average Meets Fails to Meet
Expectations Expectations
, | ) . | . |
# $ # $ 3 " 3
# # # $
#




Name Date

| plan to pursue a career in the following pathway:
Arts ___ Services
Business ____ Technology
Engineering

Job(s) | am starting or continuing with

Employment: Full Time or Part Time
Business
Job Title Have you secured this position?

What contacts have you made?

What training do you have for thisjob?

What qualifications/experience do you have?

My 13" Year Financial Plan-Annual Budget

ANNUAL EXPENSE NN

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power,garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation
(gas, insurance costs, car payment, budget
for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expensesfor the year
(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

Other sources




(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE
(Annual income - Annual Expenses)

(additional amount needed or surplus)

Thoroughly explain what your plans are for the year after you graduate.




Name Date

| plan to pursue a career in the following pathway:

Arts ___ Services
Business ____ Technology
Engineering

Jobsin this career path that | am considering are:

My immediate plan after graduation is: To attend a Four-Y ear University/College

Name/Location:

Major:
Have you applied? Have you been accepted?
Cost per year? How will you pay for it?

List scholarships/grants that you have applied for

What high school courses have you taken to prepare you for this career?

Have you taken the SAT/ACT? If not, when? Cost?

13" Year Financial Plan-Annual Budget

ANNUAL EXPENSE NN

Annual Tuition

(semester/quarter tuition costs x number of
semester/quarters for first year of college or
technical program)

Annual Books and Fees
(hidden expenses such as books, 1ab fees,
uniform and so on)

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power,garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation




(gas, insurance costs, car payment, budget
for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expensesfor the year
(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

From Part-time or full-time work

From student loans, grants or scholarships

Other sources
(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE
(Annual income - Annual Expenses)

(additional amount needed or surplus)

Thoroughly explain what your plans are for the year after you graduate.




Name Date

| plan to pursue a career in the following pathway:
Arts ___ Services
Business ____ Technology
Engineering

Jobsin this career path that | am considering are:

My immediate plan after graduation is: Apprenticeship
Which program?

What are the program requirements?

What qualifications do you have for this?

My 13" Year Financial Plan-Annual Budget

ANNUAL EXPENSE NN

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power,garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation
(gas, insurance costs, car payment, budget
for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expensesfor the year
(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

From Part-time or full-time work

Other sources
(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE (additional amount needed or surplus)
(Annual income - Annual Expenses)




Thoroughly explain in paragraph format what your plans are for the year after you graduate.



Name Date

| plan to pursue a career in the following pathway:
Arts ___ Services
Business ____ Technology
Engineering

Jobsin this career path that | am considering are:

My immediate plan after graduation is: Technical College
Name/L ocation:

What certificate program?

Have you applied? Have you been accepted?

Cost ? How will you pay for it?

List scholarships/grants that you have applied for:

What high school courses have you taken to prepare you for this career?

My 13" Year Financial Plan-Annual Budget

ANNUAL EXPENSE NN

Annual Tuition

(semester/quarter tuition costs x number of
semester/quarters for first year of college or
technical program)

Annual Books and Fees
(hidden expenses such as books, 1ab fees,
uniform and so on)

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power,garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation
(gas, insurance costs, car payment, budget
for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expenses for the year




(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

From Part-time or full-time work

From student loans, grants or scholarships

Other sources
(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE
(Annual income - Annual Expenses)

(additional amount needed or surplus)

Thoroughly explain what your plans are for the year after you graduate.




Name Date
| plan to pursue a career in the following pathway:
Arts ____ Services
Business ____ Technology
Engineering
Jobsin this career path that | am considering are:
My immediate plan after graduation is. Military Service
Military Service Branch: Academy or ROTC ?

Have you taken the ASVAB?

Have you talked to arecruiter?

My 13" Year Financial Plan-Annual Budget

ANNUAL EXPENSE

BN

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power, garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation
(gas, insurance costs, car payment, budget
for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expensesfor the year
(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

From Part-time or full-time work

Other sources
(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE
(Annual income - Annual Expenses)

(additional amount needed or surplus)

Thoroughly explain what your plans are for the year after you graduate.




Name Date

| plan to pursue a career in the following pathway:

Arts ___ Services
Business ____ Technology
Engineering

Jobsin this career path that | am considering are:

My immediate plan after graduation is: Community College
Name/L ocation of Community College:

Major:
Have you applied? Have you been accepted?
Cost per year How will you pay for it?

List scholarships/grants that you have applied for

What high school courses have you taken to prepare you for this career?

Have you taken the Asset test? If not, when? Cost ?

My 13" Year Financial Plan

ANNUAL EXPENSE NN

Annual Tuition

(semester/quarter tuition costs x number of
semester/quarters for first year of college or
technical program)

Annual Books and Fees
(hidden expenses such as books, 1ab fees,
uniform and so on)

Annual Housing Costs

(monthly costs including utilities¥s .phone,
sewer, power,garbage, rent, 1% month
down/last month down for deposit etc) x
the number of months in program annually

Transportation
(gas, insurance costs, car payment, budget




for repairs, oil changes)

Insurance
(medical, vision, dental insurance
premiums)

Other Living Expensesfor the year
(entertainment, personal care, clothing,
groceries)

TOTAL ANNUAL EXPENSES

ANNUAL INCOME

From Savings

From Part-time or full-time work

From student loans, grants or scholarships

Other sources
(family, employer, tuition plans, or other)

TOTAL ANNUAL INCOME

DIFFERENCE
(Annual income - Annual Expenses)

(additional amount needed or surplus)

Thoroughly explain what your plans are for the year after you graduate.




Speaker:

Oral Presentation Evaluation

Experience Topic:

Judge:

Paper Topic:

Speech is 10-12 minutesin length? [] Yes [] No

Areal: Content

Category Expectation Superior Above M eets Failsto
Average | Expectations meet
expectations
Purpose Purposeis clear and concise. It isestablished in the
speech and leads to the development of the rest of the
presentation
Components (3) Speech is appropriate length and clearly addresses
(Dwho the student is, (2)what their project was and
their (3)13" year plan.
|deas and Evidence Main ideas are established and demonstrate thorough
and thoughtful knowledge, analysis, and preparation.
Organization Central ideas are clearly presented and are easy to
follow; transitions move from one point to the next.
An effective introduction and conclusion are
apparent
Visua Aid Visual is easily visible for audience and appropriately
Appearance & incorporated into the speech, enhancing the speaker's
.. message. Materials are well planned, and uses space
Application effectively.
Comments:
Areall: Delivery
Catqgory Exp&tati on Superior Above M eets Failsto
Average | Expectations meet
expectations
Use of Voice Rate, volume, tone, pronunciation, and enunciation
are appropriate.
Eye Contact Eye contact is consistent; speaker maintains a high
level of visual interaction and little reliance on note
cards or supplemental material.
Poise Gestures, facia expressions, and body language are
effective, appropriate, and confident.
Grammar Grammar is correct.
Professiona Appearance is neat, clean, professional, and
Appearance appropriate for the situation.
Comments:
Arealll: Question & Answer Period
Category Expectation Superior Above M eets Failsto
Average | Expectations meet
expectations

Quality of Response

Speaker' s responses are thoughtful, thorough, and
convey meaningful knowledge of subject matter.
Answers display further analysis of presentation
and/or portfolio ideas and topics.

Fluency and
Confidence

Speaker' s responses are articulate and concise,
showing the speaker to have internalized hisher main
points. Speaker easily expands upon previous
statements when asked.

Comments:.




Oral Presentation Outline (example)

| ntroduction
eI ntroduce yourself
*\What was your project and why did you choose it,
how does it relate to your career choiceor isit a
passion
*\Who was your mentor
*\What you did
*How it went (reflection)
Sample Y4 use visual
«Career Choice/13" year plan with budget
*Explain what you will be doing over the next 3-6 months
to make that 13" year happen

Question and Answer Period



Portfolio Rubric

Student: Date: Not yet
Evaluator: successtul Successful
Cover Sheet
Title or Theme, Student Name, Date are included ] ]
Visible from the front of the closed portfolio
Letter of Introduction/Per sonal Statement [ [

Written as four or more paragraphs

Table of Contents
Section Dividers ] ]
Organization is thoughtful and enhances portfolio contents

Resumé
Accurately reflects characteristics, skills, and experiences of candidate
Attractive and professional layout ] ]
Printed on quality paper

Personal References
List of references includes name, address, phone of each reference [ [
2 letters of recommendation (optional)

My Accomplishments

List of activities, sports, awards etc. ] ]
Job, College, or Scholarship Application (optional)
Completed information about candidate ] ]
Neat, high quality
Transcript [] ]
Professional copy from Counseling Center
Best Works
Contains at least two best works (reflection only if not suitable for this
format )
Each piece is accompanied by complete and thoughtful reflection [] []

The pieces demonstrate that the student can communicate clearly and
effectively; analyze and solve problems; think critically and creatively
Each piece is neat and of high quality

Each pieceis properly displayed (quality-final work, photos matted, etc.)

Culminating Project Evidence
Each pieceisfinal, quality work
Project Proposal / Action Plan / Action Log / Mentor Evaluations and [ [
Agreement
Reflection Paper / Rubric
Portfolio evaluation (after evaluation)

Overall Impressions
Contents are presented in a three-ring binder or special notebook, etc. [] []
Portfolio is attractive, neat and of high quality
All appropriate pieces are typed

Evaluator Comments: Evaluator Signature:




Best Works Reflection (or use these questionsto write an essay)

Why was this selection chosen?

On the SCANS Skills and Competencies checklist, check all the skills you used in completing
this best work. Then select 3 or 4 of the SCANS Skills and describe how these relate to your
future career plans.

Explain what you learned from the selection.

How might this selection be improved?






Timeline For Culminating Project
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Parent Survey Results

Communication- School Climate Yes No
1. Thereisaregular school newsletter with up-to-date information about the 116 5
school, special events, organizations and parenting tips.
2. | am treated with warmth and respect when | visit WV High School. 109 10
3. The office staff greets people (in person and on the phone) promptly, in a o7 17
courteous and friendly manner.
4. With my child, the staff at WV High School is helpful. 104 11
5. With my child, the staff at WV High School is respectful. 109 9
6. With my child, the staff at WV High School isfair. 104 12
7. With my child, the staff at WV High School isfriendly. 110 10
8. Parents are encouraged to communicate with school staff if they have 110 9
guestions regarding general school policies or procedures.

I nvolvement at School
9. There are awide variety of jobs available for volunteers, and | feel 82 27
welcome.
10. | have been given the opportunity to volunteer at WV High School. 82 33
Learning at Home
11. | am made aware of the importance of reading at home on aregular basis. 99 11
12. Staff gives me suggestions of ways | can help my child with their school 67 43
work at home.
Par ent Education- Family and Parent Access
13. School personnel are readily accessible to me to consult about concerns or 110 13
problems with my child and attendance.
14. | have visited and used the Family and Parent Access program on the 117 10
internet to monitor my student’ s grades.
15. Instructions and purpose of the program were complete and easy to 120 10
understand.
16. Teachers were responsive to emails generated by the program. 103 9
17. The information provided by the program is valuable. 111 4
18. The program created opportunities for interaction with my child 111 3
concerning his or her academic progress.
School Rules

19. School rules for student behavior were communicated to me. 121 4
20. | understand the school rules for student behavior. 118 7
21. My child understands the school rules for behavior. 120 4
22. The current rules for behavior arefair for al children. 106 11
23. The school helps my child solve problems and conflicts. 91 16
24. School rules for behavior are taught to my child. 100 14
25. My child has been treated fairly by classroom teachers and specialists. 102 13
26. My child has been treated fairly by the office and other support staff. 106 6
27. Do current school academic and socia programs meet your child' s needs? 101 26
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Question (See question list below)
o J

Question:

1.

2.

With my child, the staff at WV High School isfair.

Parents are encouraged to communicate with school staff if they have
guestions regarding general school policies or procedure.

There are awide variety of jobs available for volunteers, and | feel welcome.

School personnel are readily accessible to me to consult about concerns or
problems with my child and attendance.

The current rules for behavior are fair for all children.

Do current school academic and social programs meet your child' s needs?



Student Survey: Perceptions on Characteristics of

Highly Successful Schools

A= strongly agree, B= agree, C= disagree, D= strongly disagree

Directions. Check the box that best describes your feeling about the following statements.

Clear and Shared Focus AlB]|C D
1. | Teachersbelievethat al students can learn. 144 1310 | 77 | 14
2. | Teachers expect me and other studentsto do our best all 230 249| 51 | 8
the time.
3. | I try hard to achieve at high levels. 197|274 | 63 | 13
4. | 1 know what the goals are for my school. 114 1232|155 | 34
5. | | think teachers make decisions based on what is best for 76 | 230|178 | 59
all students.
4 )
Teachers expect ne and
ot her students to do our
best all of the tine.
9% 1%
@ Strongly agree
43% m Agree
O Disagree
O Strongly disagree
- J
High Standards and Expectations A|B|C D
1. | My teachers consistently push meto think hard every day. | 81 | 263 | 171 | 20
2. | I'm consistently challenged academically by teachers at 121 | 251|151 | 23
my school.
3. | I know what my teachers expect of me. 160 | 290 | 107 | 21
4. | | produce high quality work. 136 | 286 | 89 | 10
5. | Theteachersin this school set high standards. 145|267 | 93 | 14
6. | Teachersarededicated to help al kidsin theschool learn | 99 [ 240 | 155 | 44
to their potential.
7. | Thisschool has programs to help students who strugglein | 99 | 252 | 134 | 49
class.




Student Survey: Perceptions on Characteristics of

Highly Successful Schools

A= strongly agree, B= agree, C= disagree, D= strongly disagree

Directions. Check the box that best describes your feeling about the following statements.

Strong School L eader ship Al B |C D
1. | Theprincipal in our school is seen as aleader by students. | 82 | 191 | 146 | 81
2. | Theprincipa'sleadership helps create a safe, efficient 100 | 269 | 104 | 48
and effective school.
3. | Theprincipal in our school isfair and honest. 141 | 213 | 63 | 33
4. | The principal and staff encourage students to take on 114 | 241 | 165| 30
leadership roles in our school.
5. | Theteachersin our school involve studentsin decisions 67 | 240|172 | 51
about learning.
6. | Teachers group students during some learning activities. 133|307 | 85 | 21
7. | Theprincipal ishighly visible in the school. 67 | 140 | 150 | 115
[ The principal and staff A
encourage students to take on

| eadership roles in our
school .

5%

21%

m Agree

@ Strongly agree

O Disagree
O Strongly disagree

44%

J




Staff Survey: Perceptions on Characteristics of
Highly Successful Schools

Directions. Check the box that best describes your feeling about the following statements.
A= strongly agree, B=agree, C=disagree, D=strongly disagree

Clear and Shared Focus A B C
This school has awritten statement of purpose that is the driving 9 27 7
force behind important decisions.
2. | | can articulate the common purpose of the school. 7 23 9
3. | I know and work toward achieving the school learning 16 24 2 0
improvement goals.
4. | | can articulate how the school isimproving student learning. 13 24 5 1
5. | Inthis school the primary emphasisis on teaching and learning. 19 22 2 0
6. | | feel responsible that all students learn. 30 10 2 1
7. | When making important decisions the school focuses on what's 14 18 8 3
best for student learning.
8. | | take advantage of every opportunity to share school goals and 5 29 9
visions of learning with parents, community members and
students.
We have curriculum grade level expectations for every subject 17 19 4
taught in our school and instruction is driven by these standards.

@ Strongly Agree
0,

38% m Agree

O Disagree

O Strongly Disagree




Staff Survey: Perceptions on Characteristics of
Highly Successful Schools

Directions. Check the box that best describes your feeling about the following statements.

A= strongly agree, B=agree, C=disagree, D=strongly disagree

High Standards and Expectations A B c D

10. | Instruction isfocused on high expectations that implements | 11 26 6 0
powerful teaching and learning strategies.

11. | Students are consistently challenged in our school and the 4 25 13 1
focusis on competence and not coverage.

12. | Studentsin our school are aware of academic expectations, 10 25 7 1
produce quality work, and present to real audiences.

13. | | set high standards for student achievement. 26 16 1 0

14. | | am dedicated to help every student master basic skillsto 26 17 0 0
achieve state and local standards.

15. | I use successful preventative strategies for helping students | 20 19 4 0

at risk of school failure.

2% 9%

@ Strongly agree

m Agree

O Disagree

O Strongly disagree




Staff Survey: Perceptions on Characteristics of

Highly Successful Schools

A= strongly agree, B=agree, C=disagree, D=strongly disagree

Directions. Check the box that best describes your feeling about the following statements.

Strong School L eader ship A B c D
16. | Building administratorsin our school advocate, nurture, and | 9 21 10 3
sustain a school culture and instructional program
conducive to student learning and staff professional
development.
17. | Building administratorsin our school manage the school 8 28 6 1
operations, organization, and resources to ensure a safe,
efficient, and effective learning environment.
18. | Building administratorsin our school facilitate development | 9 28 5 1
and implementations of the school improvement plan with
professional development that aligns and supports the
school and district mission.
19. | Building administratorsin our school act with integrity, 9 25 8 2
fairness, and in an ethical manner.
20. | | collaborate with parents, families, and community 20 15 7 1
members.
21. | | useresearch-based instructional programs and practices. 17 22 3 1
22. | | support and encourage other staff members to take risks 16 20 5 2
and mentor others.
23. | | am encouraged to take on leadership rolesin the school 12 21 5 5
and district.
24. | The mgority of time in meetingsis focused on student 6 24 10 4
learning.
25. | | am encouraged to 2stretch and grow.° 13 20 5 5
26. | Our school isrecognized across the district as aleader in 13 20 6 3

instructional and assessment practices.




Staff Survey: Perceptions on Characteristics of

Highly Successful School

Directions. Check the box that best describes your feeling about the following statements.

S

A= strongly agree, B=agree, C=disagree, D=strongly disagree

Supportive L earning Environment A B c
27. | Our school provides an atmosphere where every studentcan | 5 22 7
succeed.
28. | I work with people who treat me with respect. 17 18 2
29. | Our school has clear behavioral expectations that are 7 17 9
consistently applied to al students.
30. | Our school coordinates school and community resources to 3 24 9
reduce student barriers to learning.
31. | Our school has a comprehensive school safety plan. 10 17 7
32. | | know what my responsibilities are regarding the 13 16 5
comprehensive school safety plan.
33. | Studentsin our school are provided awide range of 21 14 1

opportunities for meaningful involvement at school,
through student leadership, co-curricular, and extra-
curricular activities.

/

3%

0,

3% @ Strongly agree
38% m Agree
56% O Disagree
O Strongly disagree

-

J




Staff Survey: Perceptions on Characteristics of
Highly Successful Schools

Directions. Check the box that best describes your feeling about the following statements.

A= strongly agree, B=agree, C=disagree, D=strongly disagree

Parent and Community I nvolvement A B c b
34. | | help my families establish home environments to support 3 16 13 5
children as students.
35. | | respect the different cultures represented in our student 28 9 0 0
popul ation.
36. | | have designed effective forms of school-to-home and 8 16 11 2
home-to-school communications about school programs
and children's progress.
37. | | effectively recruit and organize parent help and support. 6 15 11 5
38. | | provide information and ideas to families about how to 5 20 11 1
help students at home with homework and other
curriculum- related activities, decisions, and planning.
39. | Our school includes parents in school decisions, developing 1 16 18 2
parent |eaders and representatives.
40. | Our school identifies and integrates resources and services 3 19 14 1
from the community to strengthen school programs, family
practices and student learning and devel opment.
4 )

5%
° 22%

@ Strongly agree
m Agree
O Disagree

30%

O Strongly disagree

43%

- J




Staff Survey: Perceptions on Characteristics of
Highly Successful Schools

Directions. Check the box that best describes your feeling about the following statements.

A= strongly agree, B=agree, C=disagree, D=strongly disagree

Collaboration and Communication A B C
1. | Teachersand administrators engage in collaborative 4 25 12
decision making.
2. | Multiple opportunities for collaboration are defined and 4 20 18
timeis allocated to foster communication.
3. | Staff members and parents are highly involved in the school 5 14 20
improvement effort.
4. | | am consistent and purposeful in cross-grade level and 10 17 12
interdepartmental conversations that result in an alignment
of the curriculum within and among content areas.
5. | The Building Administrator(s) facilitate(s) an effective 3 19 17
mechanism for gathering feedback from staff, parents and
community members and shares the feedback with
appropriate stakeholders.
6. | Multiple strategies are used for communicating with 17 20 5
students, parents and community members.
o . , A B C
Frequent Monitoring of Teaching and L earning
7. | I modify my classroom practice based on student 20 20 2
achievement data.
8. | My classroom assessments are aligned with the curriculum 19 21 1
and State standards.
9. | I useresults of assessments to improve individual student 18 21 2
performance.
10. | | use results of assessmentsto improve the instructional 20 19 2
program.
11. | I our school, teaching and learning are the major focus 15 17 9
areas of the staff evaluation and observation process.
12. | Experienced teachers mentor |ess experienced teachers. 16 17 9
13. | Inour school, administrators frequently drop in on 18 13 6
classrooms when |I' m teaching.
14. | | apply standards-based criteria to reporting student 8 21 11
achievement.




Staff Survey: Perceptions on Characteristics of
Highly Successful Schools

Directions. Check the box that best describes your feeling about the following statements.
A= strongly agree, B=agree, C=disagree, D=strongly disagree

Curriculum, Instruction and Assessment A B c
Curriculum is aligned with state and local standards. 21 19 2 0
My instruction is focused on high student expectations. 24 15 2 0
My instruction is modified based on student achievement 18 18 0 0
data.
| make a clear link between student assessment and 20 16 3
instructional activities.
| provide instructional activities that engage studentsin 22 18 0
learning.

Thework | giveto studentsis purposeful and meaningful. 27 11 1 0
| engage students in higher level thinking on adaily basis. 20 17 4 0

@ Strongly agree
m Agree
O Disagree

37%

58%
O Strongly disagree




Staff Survey: Perceptions on Characteristics of

Highly Successful School

S

A= strongly agree, B=agree, C=disagree, D=strongly disagree

Directions. Check the box that best describes your feeling about the following statements.

Professional Development A B c
22. | Professional development is based on needs assessment, 7 21 10
supports the school goals and is sustained over time.
23. | Déliberate decisions are made to ensure resources are 9 22 8
allocated to maintain and sustain professional development.
24. | Leadersin our school have focused a great deal of timein 9 24 7
planning, implementing and monitoring professional
devel opment activities.
25. | Professiona development opportunities are provided for all 18 19 3
staff.
26. | A variety of professional development offerings are 7 21 11
customized and based on individual and organizational
needs.
27. | | have access to educational research and journals to 10 16 12
support my professional efforts.
28. | Adeguate timeis set aside for our school to plan for 4 18 17
effective professional development activities.
29. | Timeisset asideto talk about educational issues, discuss 4 15 19
relevant journal articles and to report back on professional
development activities in which | have participated.
4 )
$ |
% !
10%  10%
@ Strongly agree
m Agree
O Disagree
44% O Strongly Disagree
- J
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The latest edition of the West Valley High School Student
Handbook is available online at

http://hs.wvsd208.or g/sitehome/activities/200
7-08StudentHandbook.pdf



